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Religion and Worldviews Curriculum Long Term Planning
Strands of learning
Believing – Religious beliefs, teachings, sources; questions about meaning, purpose and truth
Expressing – Religious and spiritual forms of expressions; questions about identity and diversity
Living – Religious practices and ways of living; questions about values and commitments

What do students get out of Religion and Worldviews?
Students will extend and deepen their knowledge and understanding of a range of religious and non-religious worldviews, recognising their local, national and global context. Building on their prior learning, they learn to appreciate religions and worldviews in systematic ways. They will draw on a wide range of subject specific language confidently and flexibly, learning to use the concepts of religious study to describe the nature of religion. They should understand how beliefs influence the values and lives of individuals and groups, and how religions and worldviews have an impact on wider current affairs. They should be able to appraise the practices and beliefs they study with increasing discernment based on analysis, interpretation and evaluation, developing their capacity to articulate well-reasoned positions.
	Year 7
	HT1
	HT2
	HT3
	HT4
	HT5
	HT6


	subject
	Topic 
	What is so radical about Jesus?
	What difference does it make to believe in Islam?
	What difference does it make to believe in Sikhism?
	What is good and what is challenging about being a religious teenager?
	Should religious building be sold to feed the starving?
	How can people express the spiritual through music and art?

	
	Strand
	Believing
	Living
	Living
	Living 
	Expressing 
	Expressing

	
	Why this and why now?
	This investigation enables pupils to learn in depth from different Christianity about their view of Jesus, and how people within a religion or world view understand and live out the teachings of Jesus in the world around them.

This unit links to previous questions from the SACRE:
EYFS – Which people are special and why?
Lower KS2 – Why is Jesus inspiring to some people?
Upper KS2 – What would Jesus do? Can we live by the values of Jesus in the 21st Century?
	This investigation enables pupils to learn in depth from some key concepts in Islam such as ijtihad and submission. Pupils then explore what difference believing in these would/could or should make to a persons’ life. The unit enables pupils to use disciplines including theology, philosophy and textual study in their RE.

This unit links to previous questions from the SACRE:
EYFS – What is special about our world?
KS1 – How should we care for others and the world and why does it matter?
Upper KS2 – What difference does it make to believe in ahimsa, grace and/or Ummah?
	This investigation enables pupils to learn in depth from some key concepts in Sikhism such as Naam Simran and sewa. Pupils then explore what difference believing in these would/could or should make to a persons’ life. The unit enables pupils to use disciplines including theology, philosophy and textual study in their RE.

This unit links to previous questions from the SACRE:
EYFS – What is special about our world?
KS1 – How should we care for others and the world and why does it matter?
Upper KS2 – What difference does it make to believe in ahimsa, grace and/or Ummah?
	This investigation enables pupils to learn in depth from Muslims and their ways of living, beliefs and communities, providing opportunities to consider challenging questions about the place of religion in Britain today and in pupils’ own thinking. Students will be able to use a range of disciplines and methods in this RE, including social data, philosophical questioning, interviews and working from sacred texts

This unit links to previous questions from the SACRE:
EYFS – Where do we belong?
KS1 – What does it mean to belong to a faith community?
Lower KS2 – What does it mean to be a Christian in Britain today? What does it mean to be a Hindu in Britain today?
Upper KS2 – What does it mean to be a Muslim in Britain today?
	This investigation enables students to learn in depth about the purposes and types of worship. The key question makes students think about why places of worship exist and how they help religious communities. Students can answer whichever way they like, but balanced arguments and information are given in this unit as we explore the function of worship in the lives of religious communities

This unit links to previous questions from the SACRE:
EYFS – What places are special and why?
KS1 – What makes some places sacred?
Lower KS2 – Why do people pray?
Upper KS2 – If God is everywhere, why go to a place of worship?
	This investigation enables students to learn in depth from different religious and spiritual ways of life about the concepts of worship, meditation and celebration, considering a diverse range of views about questions of expression and meaning in relation to spirituality and faith. Students will be enabled to think about their own experiences and views in relation to questions of spirituality in music and visual art, drawing on their study of Christianity and other religions. They will explore religious and spiritual arts through a range of media, discussing the significance of creative expression in different faith communities. They will be able to respond personally to the artwork they encounter, learning through disciplines including art history, philosophy and theology

This unit links to previous questions from the SACRE:
Upper KS2 – Is it better to express your beliefs in arts and architecture or in charity and generosity?

	
	What is the essential knowledge that needs to be remembered?
	· What was Jesus like?
· Why did some people have a problem with Jesus?
· Who were the Jewish people expecting to save them?
· Why was Jesus seen as radical?
· Was Jesus a pacifist?
· What’s so radical about Jesus?
	· What do Muslims believe in?
· Who is Allah?
· What is the Qur’an?
· Why is prayer important for Muslims?
· How do Muslims pray?
· What happens in a mosque?
· What is the role of an Imam?
· What are the five pillars of Islam?
· What are the Ten Obligatory Acts?
· Why is pilgrimage important to Muslims?
· What is the journey of Hajj like?
· How do Muslims celebrate their faith?
· What is Ramadan and Eid?
	· What is Sikhism and what are the key features of it?
· Who was Guru Nanak and what is his story?
· Who are the 10 gurus of Sikhism?
· What is the Guru Granth Sahib?
· What are the 5 Ks of Sikhism, what do they represent and why are they important?
· What is the Khalsa?
· Why is serving others important to a Sikh?
	· How do teenagers express their commitments?
· What’s it like to be a young and religious in Britain today?
· Why is belonging to a mosque important for a young Muslim?
· How can Muslims respond when they are pictured as terrorists or fanatics?
· What is jihad?
· What is the history of British Sikhism?
· Why is ancient Sikh scripture important to modern Sikhs?
· Why has British Sikhism developed?
· How do Sikhs identify themselves?
· Why did Sikhs come to Britain?
	· Why do religious groups donate to charity?
· Are all religious people charitable?
· Why are mosques important to Muslims?
· Do Muslims need a mosque to be charitable?
· Why are Gurdwaras important to Sikhs?
· What is langar and why is it important to Sikhs?
· Do Sikhs need the gurdwara to be charitable?
· Why are churches important to Christians?
· Do Christians need churches to be charitable?
· Should we sell religious buildings to feed the starving?
	· What does it mean to be spiritual?
· How do Christians use visual art to express their spirituality?
· How do Christians use music to express their spirituality?
· How do Muslims express their spirituality without using pictures?
· How do (sand) mandalas help to express a Buddhist’s spirituality?
· How do Shinnyo-en Buddhists express their spirituality?
· Why is Klezmer music important for spirituality in Judaism?

	
	What is the assessment intent and how will you assess?
	Students will analyse a passage from the Bible to identified whether Jesus was a radical. Students will write two structured paragraphs to explain how Jesus could be seen as a radical (using evidence) and a contrasting point of view
	Students will complete a multiple choice quiz on the key beliefs and teachings of Islam
	Students will complete a multiple choice quiz on the key beliefs and teachings of Sikhism
	Students will describe and explain the good things about belonging to a religious community (Islam and/or Sikhism) and the challenges of practicing faith in modern Britain. Students will use key ideas from a knowledge organiser to construct their explanations 
	Students will write a speech for a debate from the perspective of different groups of people:
· Imam/Priest of a Mosque/Church
· Local MP
· Local resident 
· Member of local community group
· Volunteer at a food bank
Students will use their learning to construct a strong argument for or against selling religious buildings to feed the poor
	Students will use their understanding of different ways of expressing spirituality to create a piece of artwork to express their own spirituality. Students will create, describe and explain their artwork and why they have chosen specific shapes/colours/styles

	
	What does the end point look like? 
	Students will be able to:
· Give a supported view as to how radical Jesus’ views towards women were (A2)
· Give a supported view as to how radical Jesus’ views towards wealth and poverty were (A2)
· Consider the question of who Jesus came to save and evaluate a variety of answers (B3)
· Express insight into the question of how radical Jesus was, in the light of different views (B1)
· Explain, with reference to historical context, how radical Jesus was (B1)
· Evaluate different views on whether Christians have been radical enough (C3)
	Students will be able to:
· Offer a justified view as to what difference these concepts make to someone’s personal identity or sense of self (B2)
· Offer a justified view as to what difference these concepts makes to someone’s actions (B2)
· Offer critical and personal insights into how far believing in the concept would help someone faced with suffering (C1)
· Offer critical and personal insights into how far believing in the concept offers hope (C1)
· Offer a justified view as to how many of these ideas are human values and how many are religious values, and what difference that makes (B1)
· Evaluate whether there is anything for nonreligious people to learn from these beliefs and practices, or whether religious commitment to any of these faiths is necessary to benefit from these concepts (C3)
	Students will be able to:
· Offer a justified view as to what difference these concepts make to someone’s personal identity or sense of self (B2)
· Offer a justified view as to what difference these concepts makes to someone’s actions (B2)
· Offer critical and personal insights into how far believing in the concept would help someone faced with suffering (C1)
· Offer critical and personal insights into how far believing in the concept offers hope (C1)
· Offer a justified view as to how many of these ideas are human values and how many are religious values, and what difference that makes (B1)
· Evaluate whether there is anything for nonreligious people to learn from these beliefs and practices, or whether religious commitment to any of these faiths is necessary to benefit from these concepts (C3)
	Students will be able to:
· Appreciate what is good about being a teenage Sikh, Buddhist or Muslim in Britain today and appraise what challenges are involved (A3)
· Investigate and explain what Sikh, Buddhist or Muslim teenagers say about Western values and express their own views (C3)
· Explain how ancient spiritual practices still sustain believers (A2)
· Offer explanations to account for how and why teenagers have to hold multiple religious and social identities in a diverse society (B2)
· Examine and evaluate British society’s treatment of immigrant religious groups (C2)
	Students will be able to:
· Explain and interpret a range of understandings of worship (A1) 
· Explain how welcoming and charitable actions can be seen as worship (A2)
· Consider the key question and evaluate a variety of answers (B3)
· Express insight into the purpose of worship, in light of different views (C3)
· Observe and comment on the function of worship in the lives of believers (B2)
· Draw general conclusions about the purpose of worship across traditions, in light of positive and negative views (C1)
	Students will be able to:
· Explain the impact of music and art in helping people to express ideas beyond words, including beliefs (A2)
· Present a variety of interpretations of the ‘spiritual’ and explain how these are expressed (A3)
· Consider how far music and art help believers understand big ideas in their tradition (A3)
· Investigate and explain how and why music and art are important ways of expressing the spiritual (C1)
· Explain and interpret the influence of a wide range of cultural expression through the arts in different religions (A1)
· Express insights into how far growing up in a tradition will shape the way someone sees all aspects of life (B1).
· Interpret a range of views on the importance of the spiritual within religion and non-religious worldviews (C1)

	
	How does it cover the NC?
	All units of study are in line with the Tameside SACRE










	Year 8
	HT1
	HT2
	HT3
	HT4
	HT5
	HT6


	subject
	Topic 
	What difference does it make to believe in Christianity?
	Does living biblically mean obeying the whole Bible?
	Does religion help people to be good?
	Is death the end and does it matter?
	What difference does it make to believe in Hinduism?

	
	Strand
	Living 
	Believing
	Living
	Believing 
	Living

	
	Why this and why now?
	This investigation enables pupils to learn in depth from some key concepts in Christianity such as Messiah and atonement. Pupils then explore what difference believing in these would/could or should make to a persons’ life. The unit enables pupils to use disciplines including theology, philosophy and textual study in their RE.

This unit links to previous questions from the SACRE:
EYFS – What is special about our world?
KS1 – How should we care for others and the world and why does it matter?
Upper KS2 – What difference does it make to believe in ahimsa, grace and/or Ummah?
	This investigation enables pupils to learn in depth from different types of writing in the Bible and consider how Christians use them as a guide in their everyday lives. How do different Christians interpret the Bible? Can the Bible be misused or misinterpreted?

This unit links to previous questions from the SACRE:
EYFS – Which stories are special and why?
KS1 – What can we learn from sacred books?
Lower KS2 – Why is the Bible so important for Christians today?
	This investigation enables pupils to learn in depth from different religious and spiritual ways of life about being good and living well in society. The unit enables pupils to use varied disciplines for studying religion and worldviews including ethics, social studies, philosophy and psychology of religion in their RE.

This unit links to previous questions from the SACRE:
KS1 – How should we care for others and the world, and why does it matter?
Lower KS2 – What can we learn from religions about deciding what is right and wrong?
Upper KS2 – What matters most to Christians and Humanists?
	This investigation enables pupils to learn in depth from different religious and spiritual ways of life about their view of suffering, and how people within a religion or world view understand and live with suffering in the world around them.

This unit links to previous questions from the SACRE:
Upper KS2 – What do religions say to us when life gets hard?
	This investigation enables pupils to learn in depth from some key concepts in Hinduism. Pupils then explore what difference believing in these would/could or should make to a persons’ life. The unit enables pupils to use disciplines including theology, philosophy and textual study in their RE.

This unit links to previous questions from the SACRE:
EYFS – What is special about our world?
KS1 – How should we care for others and the world and why does it matter?
Upper KS2 – What difference does it make to believe in ahimsa, grace and/or Ummah?

	
	What is the essential knowledge that needs to be remembered?
	· What do Christians believe in?
· Why is God seen as being powerful?
· Why is the Holy Spirit important to Christians?
· How do different Christian denominations vary?
· Why is the Bible important to Christians?
· How do Christians celebrate their faith
· What Christian concepts have stood the test of time?
	· What is moral code?
· How can the Biblical Commandments be used today?
· What are gospels and how can they be used today?
· How can Bible passages be used or misused?
· What do the Beatitudes teach people?
· How can ethical decisions depend on situations?
· Why was Jesus seen as a rebel?
· How far can secular people ‘live biblically’?
	· What is good and what is evil?
· What good comes from going to a place of worship?
· What codes for living are important to people?
· How does Buddhism help people live a good life?
· Does religion always lead people to be good?
· Does religion help people to be good?
	· What do people believe about life?
· What do people believe about the afterlife?
· What do Christians believe about life and death?
· Why do we have funerals?
· What do Buddhist people believe about life and death?
· Does death matter to a Humanist?
· Is this life hell?
· Is death the end and does it matter?
	· What do Hindus believe in?
· What is Brahman?
· What is the Trimurti?
· What is the Om?
· What are the holy books?
· How do Hindus worship
· What do Hindus eat?
· How do Hindus dress?


	
	What is the assessment intent and how will you assess?
	Students will complete a multiple choice quiz on the key beliefs and teachings of Christianity
	Students will create a structured argument to answer the question: does living biblically mean obeying the whole Bible?
Students will write three paragraphs:
· In agreement
· In disagreement
· Personal opinion
Students will be provided with a series of Bible passages to support their arguments
	Students will create a structured argument to answer the question: does religion help people to be good?
Students will write three paragraphs:
· In agreement
· In disagreement
· Personal opinion
Students will be provided with a series of statements to support their arguments
	Students will answer the question: is death the end and does it matter?
Students will use sentence starters to structure their answer, focusing on the views of:
· Christians
· Buddhists
· Humanists
· Their own belief

	Students will complete a multiple choice quiz on the key beliefs and teachings of Hinduism

	
	What does the end point look like? 
	Students will be able to:
· Offer a justified view as to what difference these concepts make to someone’s personal identity or sense of self (B2)
· Offer a justified view as to what difference these concepts makes to someone’s actions (B2)
· Offer critical and personal insights into how far believing in the concept would help someone faced with suffering (C1)
· Offer critical and personal insights into how far believing in the concept offers hope (C1)
· Offer a justified view as to how many of these ideas are human values and how many are religious values, and what difference that makes (B1)
· Evaluate whether there is anything for nonreligious people to learn from these beliefs and practices, or whether religious commitment to any of these faiths is necessary to benefit from these concepts (C3)
	Students will be able to:
· Interpret different biblical commands and how Christians might put them into practice (A1) 
· Enquire into the meaning of both ‘love God’ and ‘love thy neighbour’ in today’s world (C2) 
· Examine the impact the commandment to love God and love one’s neighbour has on individuals and communities (C2) 
· Formulate a reasoned answer to the question: does living biblically mean obeying the whole Bible? (B3)
· Account for some of the ways different Christian traditions value the Bible (B1)
· Justify a view as to whether non-Christians can ‘live biblically’ (A1)
	Students will be able to:
· Give examples of ways in which religious and non-religious principles guide people in living good lives (B2)
· Analyse examples of religious and non-religious principles and come to a view of what is ‘good’ (C1)
· Formulate an account of how religious teachings help people to be good (A2)
·  Weigh up the value of religion in benefitting individuals and society (B2)
· Justify a supported response to the question of whether religion helps people to be good (C3)
· Offer reasons for a range of ways in which religion inspires moral behaviour, and sometimes immoral behaviour (B2).
	Students will be able to:
· Explain a range of beliefs regarding the possibility of life after death (A2)
· Account for the roots of these diverse beliefs (B1)
· Judge the importance of this life compared to the hope of an afterlife, offering different views (C1).
· Evaluate the impact of differing views of life after death on how individuals view earthly life (C3)
· Explain interpretations of views of life after death; literal or metaphorical, acknowledging diversity within traditions (A2)
· Analyse what visions of life after death reflect about an individual’s view of existence (C1)
	Students will be able to:
· Offer a justified view as to what difference these concepts make to someone’s personal identity or sense of self (B2)
· Offer a justified view as to what difference these concepts makes to someone’s actions (B2)
· Offer critical and personal insights into how far believing in the concept would help someone faced with suffering (C1)
· Offer critical and personal insights into how far believing in the concept offers hope (C1)
· Offer a justified view as to how many of these ideas are human values and how many are religious values, and what difference that makes (B1)
· Evaluate whether there is anything for nonreligious people to learn from these beliefs and practices, or whether religious commitment to any of these faiths is necessary to benefit from these concepts (C3)

	
	How does it cover the NC?
	All units of study are in line with the Tameside SACRE









	Year 9
	HT1
	HT2
	HT3
	HT4
	HT5
	HT6


	[bookmark: _Hlk82436864]subject
	Topic 
	What difference does it make to believe in Buddhism?
	Why is there suffering and are there any good solutions?
	Should happiness be the purpose of life?
	Do we need to prove God’s existence?
	Is religion a power for peace or a cause of conflict in the world today?

	
	Strand
	Living
	Believing
	Living
	Believing 
	Living

	
	Why this and why now?
	This investigation enables pupils to learn in depth from some key concepts in Buddhism. Pupils then explore what difference believing in these would/could or should make to a persons’ life. The unit enables pupils to use disciplines including theology, philosophy and textual study in their RE.

This unit links to previous questions from the SACRE:
EYFS – What is special about our world?
KS1 – How should we care for others and the world and why does it matter?
Upper KS2 – What difference does it make to believe in ahimsa, grace and/or Ummah?
	This investigation enables pupils to learn in depth from different religious and spiritual ways of life about their view of suffering, and how people within a religion or world view understand and live with suffering in the world around them

This unit links to previous questions from the SACRE:
Upper KS2 – What do religions say to us when life gets hard?
	This investigation enables pupils to learn in depth from Christianity, Buddhism and non-religious worldviews about the significance of happiness. Through a study of the idea of happiness in the bible, the concept of dukkha and comparing the religious idea of ‘the good life’ to non-religious views of ‘the good life’. Is it morally acceptable to pursue attaining happiness? The unit enables pupils to use disciplines including theology, philosophy and psychology (of religion) in their RE
	This investigation enables pupils to learn in depth from different religions and worldviews about the place of belief, exploring why Buddhists are relatively unconcerned about the idea of God, why this is a vital matter for Christians, and why atheists reject the idea of God. The concept of proof is examined alongside related ideas about evidence, belief, perspective and interpretation.

This unit links to previous questions from the SACRE:
KS1 – Who is a Christian, Muslim, Jewish and what do they believe?
Lower KS2 – What do different people believe about God?

	This investigation enables pupils to learn in depth from different religious examples of engagement with conflict and peace, exploring the issues. It provides opportunities for ‘dangerous conversation (an idea from Prof Ted Cantle, encouraging real engagement in deep learning through exploring ideas which society often hides from view). Pupils will develop argumentative skills using different dimensions of the topic. The unit enables pupils to use disciplines including ethics, philosophy and sociology of religion in their RE.

	
	What is the essential knowledge that needs to be remembered?
	· Who was The Buddha?
· What are the teachings of The Buddha?
· How do Buddhists live a good life?
· How do Buddhists engage with their faith?
· What is suffering and how do Buddhists end suffering?
· What is life like for a Buddhist?
· What do Buddhists value?
· Why is belonging to a community important in Buddhism?
	· What are the different types of suffering in the world?
· What does the Bible say about suffering?
· How do Christians make sense of suffering?
· How can a good God allow suffering?
· What do Buddhists believe about suffering?
· How do people overcome suffering?
· What solutions are there to end suffering?
	· What is happiness?
· How does happiness fit in Christianity?
· What is a Buddhist view of happiness and how can it be achieved?
· What does a secular view of happiness look like?
· Should happiness be the purpose of life?
	· How do we know anything?
· Why do Muslims believe in God?
· Why did the Buddha think belief in God was unimportant?
· In Buddhist thinking, what can save us from pain and suffering?
· Do Thomas Aquinas’ 5 ways justify a belief in God?
· How can Christian claims God be appreciated and appraised?
· Can atheists prove there is no God?
· How important is the idea of proving or disproving God
	· What is conflict and why is it caused?
· What do Sikh teachings say about peace and conflict?
· What do Sikh scriptures say about peace and conflict?
· Who was Prophet Muhammad and how did he spread peace?
· How do Muslims react to being represented as terrorists or fanatics?
· What is jihad and how is it misinterpreted?
· What are the Christian views on peace and conflict?
· Do religious communities intend to make peace or conflict?
· What can we learn from peacemakers?
· Does religion cause conflict?

	
	What is the assessment intent and how will you assess?
	Students will complete a multiple choice quiz on the key beliefs and teachings of Buddhism
	Students will answer the question: are there any good solutions to suffering?
Students will write an essay, create an acrostic poem or design a piece of artwork (annotated), focusing on:
· Christian views of why humans suffer
· Buddhist views of why humans suffer
· Solutions to ending suffering
· Examples of how religion can help people with suffering
	Students will show their learning about happiness by creating one of the following: 
· A poster
· A poem
· A piece of art
· A story
	Students will create a structured argument to answer the question: how important is the idea of proving or disproving God?
Students will use the sentence starters to include:
· Ideas proving God exists
· Ideas disproving God exists
· Whether it is important to prove or disprove God’s existence
· Own opinion
Students will be provided with a series of statements to support their arguments
	Students will write a speech for a debate from the perspective of different opinions:
· Religion creates peace
· Religion creates conflict 
Students will use their learning to construct a strong argument 

	
	What does the end point look like? 
	Students will be able to:
· Offer a justified view as to what difference these concepts make to someone’s personal identity or sense of self (B2)
· Offer a justified view as to what difference these concepts makes to someone’s actions (B2)
· Offer critical and personal insights into how far believing in the concept would help someone faced with suffering (C1)
· Offer critical and personal insights into how far believing in the concept offers hope (C1)
· Offer a justified view as to how many of these ideas are human values and how many are religious values, and what difference that makes (B1)
· Evaluate whether there is anything for nonreligious people to learn from these beliefs and practices, or whether religious commitment to any of these faiths is necessary to benefit from these concepts (C3)
	Students will be able to:
· Give well-informed insights into two Christian views about why people suffer, supported by evidence from biblical texts (B1)
· Contrast two views of why we suffer from two different traditions (A1)
· Argue the case that religions do or do not offer good solutions as to why we suffer (C1)
· Consider and weigh up how far religious answers to the question of suffering are universally useful (A2)
· Evaluate critically the idea that suffering is a natural human state to which there is no solution (C1)
· Offer theological, philosophical and/or psychological reasons for arguing that religions exist to help humans cope with suffering, fear and despair (A3)
	Students will be able to:
· Formulate an account of how happiness could be derived from God (A2)
· Analyse non-religious values and offer an account of ‘secular happiness’ (C1)
· Consider and weigh up arguments equating happiness with the end of craving (A3)
· Weigh up the value of action in contributing to happiness (B2)
· Offer reasons for differing views of the importance of spiritual and earthly happiness (B2)
· Evaluate religious and non-religious commentaries on the types of happiness pursued by others (C3)
	Students will be able to:
· Give an account of God’s existence using a rational argument (B1)
· Explain a worldview which does not set out to prove God’s existence (A2)
· Offer reasons as to why we do or do not need to prove God’s existence (B2)
· Evaluate whether God’s existence can ever be proven (C1)
· Analyse the value of proof and faith in this debate (B3)
· Justify a view as to the value of the attempt to prove God’s existence using rational arguments (C1)
	Students will be able to:
· Present a coherent account of why some see religion as a power for peace, supported by evidence (A2)
· Present a coherent account of why some see religion as a cause of conflict, supported by evidence (A2)
· Consider and evaluate views of religion in relation to peace and conflict, based on evidence and reasoning (B3)
· Examine and evaluate the ways diverse religious communities are affected by views of the impact of their religion on the world (C2)
· Express well-informed insights into the nature of peace: active non-violence or passive absence of war? (C3) 
· Offer a well-informed personal response to the role of conflict in the human condition; an aberration or a necessary evil? (C1)

	
	How does it cover the NC?
	All units of study are in line with the Tameside SACRE








	Year 10
	HT1
	HT2
	HT3
	HT4
	HT5
	HT6


	subject
	Topic 
	Alternative Religions and New Movements
	Relationships and Family 

	
	Why this and why now?
	Students have previously studied the beliefs and practices of some of the main world religions as well as philosophical and ethical questions linked to these religions, as well as other worldviews. To provide a wider exposure to different worldviews, this unit aims to investigate different strands of the main religions, alternative religions, and new movements to identify their main beliefs and practices as well as what makes them unique and/or different. This unit will also provide students with a bigger picture and a diverse range of opinions/views when discussing philosophical, ethical, and moral questions in future units as well as in the GREAT Lives curriculum
	This unit follows a similar format and content of most GCSE Religious Studies specifications. This unit is Theme A of the thematic studies component of the specification, focusing on religious, philosophical, and ethical themes. As students will have previously studied religious views as well as philosophical and ethical topics, this unit aims for students to build and develop their appreciation of different world views surrounding widely discussed topics. Students will develop a further awareness of different religious perspective on the issues regarding relationships and family, as well as non-religious perspectives. 

	
	What is the essential knowledge that needs to be remembered?
	Scientology:
· What is scientology and why was it founded?
· What is the difference between religion and a cult?
· What are the main beliefs of scientology?
· What are the potential issues of belonging to the scientology community?
Mormonism:
· Why did Joseph Smith establish the Mormon Church?
· What beliefs do Mormons and Christians share?
· Why is the Church of Latter-Day Saints different?
· Is Mormonism acknowledged as a religion?
Jehovah’s Witness:
· Who are Jehovah’s Witnesses and what is their history?
· What are the main beliefs of Jehovah’s Witnesses?
· Why is community important to Jehovah’s Witnesses?
· Is Jehovah’s Witness a recognised religion?
The Amish:
· Who are the Amish and what makes them different from other Christians?
· Why do the Amish live in their own way?
· What are the benefits of Amish life?
· What are the challenges of Amish life?
Illuminati:
· What is the Illuminati?
· Is the Illuminati real?
· What problems could arise with conspiracy theories?
· Why are people attracted to conspiracy theories?
Atheism:
· What is atheism?
· Why do some people argue against God’s existence?
· What are the different arguments of Atheism?
· Is there flexibility in Atheism?
Rastafarian:
· What are the key features of Rastafari?
· What is Rastafari and how has it developed?
· What is the link between Rastafari and Christianity?
· Can Rastafari be classed as a religion?
Humanism:
· What is Humanism and what do they believe in?
· Why is Humanism becoming more popular in the UK?
· Is Humanism completely detached from religion?
· Can you preach as a Humanist?
	· What are different religious views on the roles of men and women?
· What are different religious views on pre-marital sex?
· What are different religious views on types of relationships?
· What are different religious views on marriage?
· What are weddings like?
· What are different religious views on contraception?
· What are different religious views on the purpose and roles of family?
· What are different religious views on adultery?
· What are different religious views on divorce?
· What are different religious views on remarriage?
· What are different religious views on genders?
· What are different religious views on sexuality?

	
	What is the assessment intent and how will you assess?
	Students will complete a multiple choice quiz on the key ideas of alternative religions
	Students will complete a multiple choice quiz on the key terminology, views and beliefs linked to relationships and family

	
	What does the end point look like? 
	Students should be able to:
· Identify how alternative religions and/or new movements nay link to the main world religions
· Identify the differences between religion and cults
· Describe the main beliefs and views of these alternative religions and/or new movements 
· Explain why people choose to follow these alternative religions and/or new movements
· Explain how alternative religions and/or new movements can be viewed as socially difficult/dangerous
· Explain why some alternative religions and/or new movements are becoming more popular 
	Students should be able to explain contrasting beliefs (Christianity and Islam) on:
· Sex, marriage and divorce
· Human sexuality including: heterosexual and homosexual relationships
· Sexual relationships before and outside of marriage
· Contraception and family planning
· The nature and purpose of marriage
· Same-sex marriage and cohabitation
· Divorce, including reasons for divorce and remarrying
· Ethical arguments related to divorce
· Families and gender equality
· The nature of families, including:
· The role of parents and children
· Extended families and the nuclear family
· The purpose of families, including:
· Procreation
· Stability and the protection of children 
· Educating children in faith
· Contemporary family issues, including:
· Same-sex parents
· Polygamy
· The roles of men and women
· Gender equality
· Gender prejudice and discrimination 

	
	How does it cover the NC?
	An academy must adopt a syllabus for RE. There is no requirement for an academy to adopt a locally agreed syllabus, as long as its own RE syllabus meets the requirements for a locally agreed syllabus, set out in section 375(3) of the Education Act 1996 and paragraph (5) of Schedule 19 to the School Standards and Framework Act 1998. The requirements are that a syllabus must ‘reflect the fact that the religious traditions in Great Britain are, in the main, Christian while taking account of the teaching and practices of the other principal religions represented in Great Britain’.
	This unit covers content outlined in the AQA Religious Studies A Specification, Component 2: Thematic Studies. This unit covers Theme A: Relationships and Family 





	Year 11
	HT1
	HT2
	HT3
	HT4
	HT5
	HT6


	subject
	Topic 
	Religion, Crime and Punishment
	Religion and Life
	STUDY LEAVE /LEFT THE SCHOOL

	
	Why this and why now?
	This unit follows a similar format and content of most GCSE Religious Studies specifications. This unit is Theme E of the thematic studies component of the specification, focusing on religious, philosophical, and ethical themes. As students will have previously studied religious views as well as philosophical and ethical topics, this unit aims for students to build and develop their appreciation of different world views surrounding widely discussed topics. Students will develop a further awareness of different religious perspective on the issues regarding religion, crime and punishment, as well as non-religious perspectives. This unit requires maturity and a greater understanding of modern society as topics including corporal punishment, death penalty and forgiveness are discussed.
	This unit follows a similar format and content of most GCSE Religious Studies specifications. This unit is Theme B of the thematic studies component of the specification, focusing on religious, philosophical, and ethical themes. As students will have previously studied religious views as well as philosophical and ethical topics, this unit aims for students to build and develop their appreciation of different world views surrounding widely discussed topics. Students will develop a further awareness of different religious perspective on the issues religion and life, as well as non-religious perspectives. This unit requires maturity as topics including abortion, euthanasia and animal experimentation are discussed. 
	

	
	What is the essential knowledge that needs to be remembered?
	· Why do we have laws?
· What are the different types of crime?
· Why do people commit crimes?
· What are religious laws?
· Why do we punish people?
· Do prisons work?
· What is corporal punishment?
· What is community service?
· What is the death penalty?
	· Should we eat meat?
· Should we experiment on animals?
· Where do we come from?
· What are different religious views on abortion?
· What are different religious views on euthanasia?
· What are different religious views on the afterlife?
	· 

	
	What is the assessment intent and how will you assess?
	Students will complete a multiple choice quiz on the key terminology, views and beliefs linked to crime and punishment
	Students will complete a multiple choice quiz on the key terminology, views and beliefs linked to life and death
	· 

	
	What does the end point look like? 
	Students should be able to explain contrasting beliefs (Christianity and Islam) on:
· Religion, crime and the causes of crime
· Good and evil intentions and actions, including whether it can ever be good to cause suffering
· Reasons for crime, including:
· Poverty and upbringing 
· Mental illness and addiction 
· Greed and hate
· Opposition to an unjust law
· Views about people who break the law for these reasons
· Views about different types of crime, including hate crimes, theft and murder
· Religion and punishment
· The aims of punishment, including:
· Retribution
· Deterrence
· Reformation 
· The treatment of criminals, including:
· Prison
· Corporal punishment 
· Community service
· Forgiveness
· The death penalty
· Ethical arguments related to the death penalty, including those based ont he principility of utility and sanctity of life
	Students should be able to explain contrasting beliefs (Christianity and Islam) on:
· The origins and value of the universe
· The origins of the universe, including:
· Religious teachings about the origins of the universe, and different interpretations of these
· The relationship between scientific views, such as the Big Bang theory, and religious views
· The use and abuse of animals, including:
· Animal experimentation 
· The use of animals for food
· The origins and value of human life
· The origins of life, including:
· Religious teachings about the origins of human life, and different interpretations of these
· The relationship between scientific views, such as evolution, and religious views
· The concepts of sanctity of life and the quality of life
· Abortion, including situations when the mother’s life is at risk
· Ethical arguments related to abortion, including those based on the sanctity of life and quality of life
· Euthanasia 
· Beliefs about death and the afterlife, and their impact on beliefs about the value of human life
	· 

	
	How does it cover the NC?
	This unit covers content outlined in the AQA Religious Studies A Specification, Component 2: Thematic Studies. This unit covers Theme E: Religion, Crime and Punishment 
	This unit covers content outlined in the AQA Religious Studies A Specification, Component 2: Thematic Studies. This unit covers Theme B: Religion and Life
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