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Geography Curriculum Long Term Planning
	Year 7
	HT1
	HT2
	HT3
	HT4
	HT5
	HT6


	subject
	Topic 
	Our Fantastic Home
	Rivers
	Changing Places
	Weather and Climate
	Africa
	Asia’s Giants

	
	Why this and why now?
	Establishes foundation geographical skills and knowledge, such as map reading and locating places (continents, oceans, etc). Students should have a basic skillset from KS2 however these need to be secure in order to develop skills further and gain more knowledge and understanding
	This unit continues to build on locational knowledge through learning physical processes and landscapes with a focus on hydrological systems. This can be linked back to all previous units, including the links between physical environments and human activity 
	In this unit, students will investigate human geography concepts with a focus on migration. Students will gain an understanding of why people migrate, where they migrate to, what impacts this has and how this shapes our world. Previous knowledge gained on map skills and data use will be built on in this unit through looking at population distribution maps and population, migration and refugee statistics and graphs. This unit will also begin to open opportunities for discussion on key geographical concepts such as refugees
	This unit continues to build on geographical skills such as using data. Also continues to develop locational knowledge of the UK by looking at our climate and weather issues (heatwaves and storms). This also begins to establish foundations for future more complex units such as climate change and ecosystem distribution
	The aim of this unit is to introduce students to the huge variation in geography that exists within the complex continent of Africa. This unit will provide a framework to understand what is going on in the continent, involving students in the lives of people living in Africa rather than looking at the continent from the outside. Students will learn how improving lives is dependent on a range of human and physical factors. 
	As students have examined the huge variation within Africa in HT5, this unit continues to investigate variations across Asia, focusing on China, Russia and India. This unit will develop student’s ability to compare the similarities and differences of these nations within the same continent and give reasons for these similarities and differences. Students will investigate the physical geography, population changes and control, the power of these nations and the problems they face. This unit will provide a suitable understanding of these countries within the continent of Asia which can be built on in future units in KS3

	
	What is the essential knowledge that needs to be remembered? 
	Understanding how to read maps using grid references, map symbols, scale, lines of longitude and latitude. To know the seven continents and five oceans and where they can be found on a map of the world. To name the countries of Great Britain and the UK and locate them on a map
	To accurately use key geographical terminology. To be able to describe the different physical processes in a river system and explain how these processes create landforms and influence landscape changes. To be able to explain any links between the physical processes and human activity (including settlements close to rivers, transport on rivers, river pollution etc.). To apply learning of landforms and river activity to specific named examples. 
	To be able to identify patterns on a range of graphs and maps. To explain what migration is, why it occurs and the opportunities and challenges. To acknowledge and appreciate issues leading to refugees. To develop points and begin to support with evidence/data
	To know the difference between weather and climate and describe both the weather and climate of specific places. To understand why places have different climates. Investigate the UKs climate, why it is like this and what extreme weather conditions we can face. To be able to use data to offer conclusions
	To be able to identify the diversity of Africa and linking to scale. To describe the range of climatic zones, environments, landscapes, populations, and cultures across the 53 countries. To investigate how conflict can impact people’s lives and identifying options for social and economic development. To identify how improvements in education can improve the future of a country. To analyse the positive and negative impacts of technology in development.
	To be able describe the diversity of Asia’s physical geography. To describe how population has changed in Asia and identify key patterns of change. To investigate strategies to manage population change. To explain how Asian countries are classed as superpowers. To explain the importance of specific Asian countries for the global economy. To describe the evident challenges in Asian countries and strategies to overcome them. To appreciate the diversity and balance of opportunities and challenges across Asia.

	
	What is the assessment intent and how will you assess?
	Baseline assessment at start of unit to assess prior learning from KS2. This will help to address any significant gaps in knowledge and skills and aid future planning. End of unit assessment will assess students general geography knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
This assessment will also assess their ability to practice map skills:
· Compass directions
· Lines of longitude and latitude
· 4 and 6 figure grid references
· Map symbols
· Measuring height
· Measuring distance using scale
	Checkpoint assessment will assess students ability to compare uses of a river. Students will complete a comprehension task to compare historical and modern day uses of a river.

End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
· Key terminology from unit (e.g. discharge, velocity, erosion)
This assessment will also assess students ability to:
· Define and describe examples of river processes
· Explain the formation of river landforms due to physical processes
· Explain why rivers flood and categorise the impacts
· Evaluate flood management 
	Checkpoint assessment will assess the skills they have gained so far applied to their content learning so far:
· Describe the popular destinations for British migration
· Outline advantages of migration
· Explain why people migrate using the push-pull theory
· Use data to identify trends
· Describe and explain why people are forced to leave their country

End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. how many continents are there)
· Key terminology from unit (e.g. migration, refugee, population)
This assessment will also assess students ability to:
· Give reasons for migration using the push and pull theory
· Explain why people migrate to improve their quality of life
· Analyse and describe population pyramids
· Describe and explain population problems
	End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
· Key terminology from unit (e.g. precipitation, weather, climate)
This assessment will also assess students ability to:
· Know the of ways of measuring weather
· Explain of how certain weather conditions are created (rain, storms, heatwaves)
· Describe the UKs weather and give reasons for why it changes
· Describe the impacts of extreme weather
	Checkpoint assessment will assess the skills they have gained so far applied to their content learning so far:
· Describe the diversity of Africa
· Outline misconceptions of Africa
· Explain how conflict can impact development
· Use data to identify development and improvements
· Describe and explain strategies to overcome challenges to boost development 
End of unit assessment will assess students ability to:
· Give examples of how conflict can impact development in Sudan
· Describe future plans to improve social and economic development in Sudan
· Explain how Ghana has developed over time 
· Analyse the importance of making educational improvements to boost development  
	Checkpoint assessment will assess the skills they have gained so far applied to their content learning so far:
· Describe the physical geography of Asia
· Outline changes in Asia
· Explain how population change can be controlled
· Use data to identify changes in economy
· Describe and explain the importance of Asian countries for the global economy 
End of unit assessment will assess students ability to:
· Give examples of physical characteristics of the physical geography of Asia
· Describe key changes across Asia in the 20th Century to today
· Explain how changes can lead to problems
· Analyse the strategies to reduce the problems in specific areas of Asia  

	
	What does the end point look like? 
	Students will be able to:
· Name the seven continents and the five oceans
· State the differences between UK, Great Britain and the British Isles
· Use an atlas to locate major UK cities
· Appreciate what makes us British and how it links to the British Values and the GREAT values
· Use longitude and latitude to locate places on a world map
· Use an Ordnance Survey key to identify features on a map
· Use 4 figure grid references, and attempt 6 figure grid references, to locate places on a map
· Use scale to measure real-life distances on a map
· State how height and gradient can be shown on a map
	Students will be able to:
· Describe the course of a river from source to mouth
· Identify landforms along the course of a river
· Describe the processes of erosion, transportation, and deposition
· Explain the formation of key river landforms
· Describe and explain the uses and benefits of rivers in the UK
· Explain the correlation between rainfall and flooding events
· Investigate causes of flooding
· Categorise effects of river flooding
· Describe how flooding can be prepared for

· 
	Students will be able to:
· Describe how global population has changed over time
· Use key words effectively and accurately
· Describe where people move to 
· Explain the reasons for migration
· Identify opportunities and challenges with migration
· Describe the living conditions for refugees 
· Read population pyramids and identify patterns

	Students will be able to:
· State the difference between weather and climate
· Identify equipment used to measure the weather
· Describe the different types of rain
· Explain how air pressure affects the weather
· Investigate causes of extreme weather events
· Categorise effects of extreme weather events
· Describe how extreme weather events can be prepared for
Explain why the UK’s weather and climate are changeable 
	Students will be able to:
· Describe the location of Africa
· Describe the scale of Africa
· Describe key physical diversities in Africa
· Understand why misconceptions have developed about Africa
· Explain how conflict in Sudan has hindered development 
· Appreciate development planning for the future and what barriers may be in place
· Explain how education can boost development 
· Explain the advantages and disadvantages of technology on a country 
	Students will be able to:
· Describe the location of Asia
· Describe the scale of Asia
· Describe key physical diversities in Asia
· Understand why misconceptions have developed about Asia
· Describe and explain population changes in Asia
· Understand the need for population control 
· Explain why some Asian countries are classed as superpowers
· Identify and describe the challenges arising in Asian countries
· Evaluate the strategies used to overcome challenges  

	
	How does it cover the NC?
	Locational Knowledge: extend their locational knowledge and deepen their spatial awareness of the world’s countries using maps of the world, key physical and human characteristics, countries and major cities
Geographical Skills: build on their knowledge of globes, maps and atlases and apply and develop this knowledge routinely in the classroom, interpret Ordnance Survey maps including using grid references and scale, topographical and other thematic mapping, and aerial and satellite photographs
	Physical Geography: hydrology, rocks, weathering and soil 
Human and Physical Geography: understand how human and physical processes interact to influence, and change the landscape and environment; and how human activity relies on effective functioning of natural systems

	Human Geography: population and urbanisation
Human and Physical Geography: understand how human and physical processes interact to influence, and change the environment 
Geographical Skills: build on their knowledge of globes, maps and atlases and apply and develop this knowledge routinely in the classroom
	Physical Geography: weather and climate, including the change in climate from the Ice Age to the present
Human and Physical Geography: understand how human and physical processes interact to influence, and change the climate; and how human activity relies on effective functioning of natural systems
Geographical Skills: build on their knowledge of globes, maps and atlases and apply and develop this knowledge routinely in the classroom
	Locational Knowledge: extend their locational knowledge and deepen their spatial awareness of the world’s countries, focusing on Africa and their environmental regions, key physical and human characteristics, countries and major cities
Place Knowledge: understand geographical similarities, differences and links between places through the study of human and physical geography of a region within Africa
Physical Geography: weather and climate, hydrology and coasts
Human Geography: population and urbanisation, international development, economic activity, the use of natural resources
Human and Physical Geography: how processes interact to influence and change landscapes, environments and the climate
Geographical Skills: build on knowledge of globes, maps and atlases, use GIS to view places and data
	Locational Knowledge: extend their locational knowledge and deepen their spatial awareness of the world’s countries, focusing on Asia and their environmental regions, key physical and human characteristics, countries and major cities
Place Knowledge: understand geographical similarities, differences and links between places through the study of human and physical geography of a region within Asia
Physical Geography: weather and climate, hydrology and coasts
Human Geography: population and urbanisation, international development, economic activity, the use of natural resources
Human and Physical Geography: how processes interact to influence and change landscapes, environments and the climate
Geographical Skills: build on knowledge of globes, maps and atlases, use GIS to view places and data












	Year 8
	HT1
	HT2
	HT3
	HT4
	HT5
	HT6


	subject
	Topic 
	Natural Resources
	Ecosystems
	The Rise of Nigeria
	The Urban World
	Cold Environments
	Coasts

	
	Why this and why now?
	This unit introduces students to the global distribution of natural resources, and the international relationships these resources generate and some of the key issues related to the use of natural resources. This unit also provides a framework for understanding the relative importance of different types of natural resources for human activity. Students will develop their knowledge of distribution of resources, issues related to the abundance or shortage of resources, and how natural resources influence international relationships, as well as how events can affect the value of resources.
	Students have previously learnt about climate and why certain places have a certain climate. This unit aims to build on this knowledge and apply it to biomes and ecosystems. Students will use their knowledge of climate to understand why this can lead to different ecosystems around the world. They will also be able to make links between different climates and adaptations. Students will be able to use their knowledge of physical processes to learn the specific processes and systems that take place in an ecosystem (e.g. the nutrient cycle). They will also continue to make links between humans and the environment and understand this fragile connection. This unit is ideal to be taught during autumn/winter months as leaves can be collected for inhouse fieldwork without causing damage to the environment (picking leaves off plants)
	This unit aims to investigate a specific part of the world (Nigeria) with a focus on economic geography. Students will have a prior understanding of human geography and this unit will further investigate this aspect of the subject. Students will already have an understanding of impacts and this unit will continue to build on this and encourage students to make links 
	Students have previously learnt about population change and settlement growth. This unit will further investigate settlements and population change with a focus on urban environments. Students will continue to describe and explain changes. Students will also continue to extend their knowledge and understanding of human geography concepts and how/why changes have taken place over time. Students will continue to extend their case study knowledge with specific facts and figures. Students will continue to develop their points, supported with evidence, and offer detailed conclusions
	This unit is best taught after climate change as students will have an understanding of some of the impacts and can then make links to the impacts in cold environments. Students have previously learnt about physical processes and how this can lead to the formation of different landscapes. This unit continues to build on this knowledge with a focus on the complex topic of glacial landscapes. Students will have previously learnt about the distribution of biomes, why they are found there and what adaptations it can lead to. This unit continues to build on that knowledge 
	Students have previously studied natural processes and landforms with a focus on rivers. This unit aims to develop their understanding of physical processes and landforms with a more complex focus on coastal zones. They will also continue to develop their understanding of the links between natural environments and human activity and how people can have an impact on fragile systems. Students will continue to look at global issues causes, impacts and potential solutions. The understanding of human planning for natural hazards will also continue to broaden and deepen

	
	What is the essential knowledge that needs to be remembered?
	To describe how natural resources are globally distributed. To explain how oil is used and why it is important in our daily lives. To explain how oil can create trade links and international relationships. To identify factors that can affect the trading of minerals. To examine why China and Africa have created development links. To be able to identify links around the world connected to recycled materials. To explain the importance of diamonds.
	To describe how biomes are distributed around the world and why they are located in specific areas. To make links between climate and adaptations – human, plants and animals. To identify and explain the impacts humans can cause on different ecosystems and what solutions there may be. To understand why environments are fragile and what future issues may be created (e.g. desertification)
	To understand how and why countries develop over time (with a specific focus on Nigeria). To explain how development can impact people’s lives. To make links between development and quality of life. To understand why TNCs invest in countries such as Nigeria. To explain how countries can develop their economy through their resources. To investigate what issues can hinder development in Nigeria (e.g. terrorism, disease, rapid population growth)
	To explain how and why urban environments have changed over time. To be able to categorise factors into positives and negatives, social, economic and environmental. To identify challenges within urban areas and how they can be reduced or resolved. To explain why planning is required in urban areas to reduce environmental and social issues
	To describe the location and characteristics of a cold environment. To explain why biodiversity is low in cold environments. To describe the formation of different landforms. To explain the opportunities and challenges in cold environments. To identify ways that cold environments can be protected and managed sustainably
	To accurately use key geographical terminology. To be able to describe the different physical processes at coastal zones and explain how these processes create landforms and influence landscape changes. To be able to explain any links between the physical processes and human activity (including settlements, tourism, sea level rise etc.). To apply learning to specific named examples.

	
	What is the assessment intent and how will you assess?
	End of unit assessment will assess students general knowledge and recall from previous units of work including:
· Continents and oceans
· Key facts from topic
· Key terminology (e.g. human, physical, environmental)
· Key terminology from unit (e.g. sectors of industry)
This assessment will also assess students ability to:
· Describe the changes in the natural resource graph shown
· Explain why China has increased its financial influence in Africa 
· Evaluate the reasons for natural resources value fluctuation on world markets

	Checkpoint assessment will assess the skills they have gained so far applied to their content learning so far:
· Describe the location of hot deserts
· Outline one way plants have adapted to the climate in hot deserts
· Explain how human activity has caused desertification using the facts given
· Use data from graphs to work out totals, percentages and differences
· Describe and explain how animals have adapted to the hot deserts

End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
· Key terminology from unit (e.g. distribution, climate, adaptations)
This assessment will also assess students ability to:
· Describe the location and characteristics of key global ecosystems
· Explain how some plants and animals have adapted to their environment
· Explain the role of key components of an ecosystem and how they are linked
· Describe strategies used to limit environmental damage in ecosystems


	Checkpoint assessment will assess students ability to evaluate the advantages and disadvantages of TNCs in an NEE. Students will complete an extended writing piece where they will explain the advantages and disadvantages of Shell operating in Nigeria and decide if there are more positives or negatives.

End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
· Key terminology from unit (e.g. TNCs, quality of life, industrial development)
This assessment will also assess students ability to:
· Explain why Nigeria is important nationally and globally
· Explain how industrial development has improved quality of life
· Describe the difference between quality of life and standard of living
· Use development indicators to describe a country’s economy
Describe the types of aid Nigeria receives
	Checkpoint assessment is a decision making exercise. Students will decide which urban planning strategies are the best to improve quality of life of people in favelas. Students will need to describe, explain and justify their choices

End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
· Key terminology from unit (e.g. urbanisation, migration, regeneration)
This assessment will also assess students ability to:
· Define key terminology 
· Identify factors that affect urbanisation 
· Describe and explain problems with urbanisation 
· Evaluate strategies to improve living conditions in urban areas
· Discuss the opportunities and challenges of developing on the greenbelt

	Checkpoint assessment will assess students ability to evaluate the opportunities and challenges for development in a cold environment. Students will identify both opportunities and challenges and explain their importance before evaluating if opportunities outweigh the challenges

End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
· Key terminology from unit (e.g. glacier, interglacial, permafrost)
This assessment will also assess students ability to:
· Describe processes of weathering
· Explain the formation of glacial landforms
· Describe ways of protecting cold environments
· Explain why cold environments are at risk of environmental damage 
	Checkpoint assessment will assess students ability to explain the uses of the UK coastline. Students will give examples of coastal uses and explain why this creates opportunities and challenges

End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
· Key terminology from unit (e.g. erosion, mass movement, engineering)
This assessment will also assess students ability to:
· Define and describe examples of coastal processes
· Explain the formation of coastal landforms due to physical processes
· Explain why coasts need to be protected
· Evaluate coastal management schemes

	
	What does the end point look like? 
	Students will be able to:
· Describe how natural resources are globally distributed
· Explain why natural resources are important
· Explain how trading resources can improve international relationships
· Identify factors that can affect the trading of natural resources
· Examine links between nations due to trading natural resources

	Students will be able to:
· Describe the location of biomes and may use lines of latitude
· Identify key characteristics of biomes
· Describe the key components of an ecosystem and explain their role
· Explain why life can be challenging in ecosystems and how plants, animals and humans have adapted to survive
· Identify the causes, effects and solutions to environmental issues in fragile environments
	Students will be able to:
· Describe the location of Nigeria using geographical terminology and identify key physical features 
· Explain how and why Nigeria’s economy has developed over time
· Identify the differences between quality of life and standard of living
· Explain how economic development can improve quality of life
· Define transnational corporations and explain why they operate in countries like Nigeria
· Categorise and evaluate the opportunities and challenges Shell brings to Nigeria
· Describe different types of aid and explain why Nigeria relies on aid
· Investigate how acts of terrorism in Nigeria can hinder development
	Students will be able to:
· Describe how urban environments have grown and changed over time 
· Explain why urban areas have increased 
· Identify issues linked to urbanisation and evaluate potential strategies to manage these issues
· Use GIS data to identify patterns of crime in Greater Manchester
· Discuss the benefits of investing in regeneration projects to tackle urban problems
· Evaluate how cities can continue to develop in a sustainable way 
	Students will be able to:
· Describe the characteristics of cold environments, including climate and landscape features
· Explain how glaciers form and how they impact they impact the landscape
· Use key terminology accurately and effectively
· Describe the different processes of weathering, erosion, transportation and deposition 
· Explain the formation of key glacial landforms
· Categorise and evaluate the opportunities and challenges in cold environments
· Explain why people want to visit cold environments and use specific examples from Iceland 
· Suggest ways of managing and protecting cold environments 
	Students will be able to:
· Describe the different processes of weathering, erosion, transportation and deposition along the coastline
· Explain the formation of key coastal landforms
· Describe and explain the uses and benefits of coasts in the UK
· Explain why coastal areas need to be managed
· Discuss a range of benefits and costs of coastal management strategies
· Identify threats for some global coastal areas

	
	How does it cover the NC?
	Locational Knowledge: extend their locational knowledge and deepen their spatial awareness of the world’s countries using maps of the world
Place Knowledge: understand geographical similarities, differences and links between places through the study of physical geography of a region within Africa, and of a region within Asia
Human Geography: international development, economic activity, the use of natural resources
Physical Geography: rocks and soil
Human and Physical Geography: how human activity relies on effective functioning of natural systems
	Locational Knowledge: extend their locational knowledge and deepen their spatial awareness of the world’s countries using maps of the world focusing on environmental regions, including polar and hot deserts
Place Knowledge: understand geographical similarities, differences and links between places through the study of physical geography of a region within Africa, and of a region within Asia
Physical Geography: rocks and soil, weather and climate
Human Geography: international development, economic activity, the use of natural resources
Human and Physical Geography: understand how human and physical processes interact to influence, and change landscapes, environments and the climate; and how human activity relies on effective functioning of natural systems
Fieldwork: use fieldwork to collect, analyse and draw conclusions from geographical data, using multiple sources of information
	Locational Knowledge: extend their locational knowledge and deepen their spatial awareness of the world’s countries using maps of the world to focus on Africa focusing on their environmental regions, key physical and human characteristics, countries and major cities
Place Knowledge: understand geographical similarities, differences and links between places through the study of human and physical geography of a region within Africa 
Human Geography: population and urbanisation; international development; economic activity in the primary, secondary, tertiary and quaternary sectors; and the use of natural resources
Human and Physical Geography: how human activity relies on effective functioning of natural systems
	Locational Knowledge: key human characteristics of major cities
Human Geography: population and urbanisation 
Human and Physical Geography: understand how human and physical processes interact to influence, and change landscapes and environments; and how human activity relies on effective functioning of natural systems
	Physical Geography: geological timescales and plate tectonics, rocks, weathering and soils, weather and climate, glaciation
Human and Physical Geography: understand how human and physical processes interact to influence, and change landscapes, environments and the climate
	Physical Geography: coasts, rocks, weathering and soils
Human and Physical Geography: understand how human and physical processes interact to influence, and change the landscape and environment; and how human activity relies on effective functioning of natural systems



















	Year 9
	HT1
	HT2
	HT3
	HT4
	HT5
	HT6
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	Topic 
	Climate Change
	Geography of Health
	Dark Tourism
	Sustainable Development Goals
	Conflict in the Middle East
	Cold Environments

	
	Why this and why now?
	This unit aims to continue developing students understanding and knowledge of complex concepts. This unit merges both physical and human geography and investigates the link between them. As climate change is widely discussed in politics and everyday life, it is essential students are taught the causes, impacts and solutions as it affects their lives now and in the future. As this topic is complex, it has been reserved for Y9 when students have gained experience in the subject and are more confident with their knowledge. This unit continues to develop the student’s skills to collate evidence to reach detailed and well-structured conclusions
	Students have investigated strategies in place to improve quality of life. This unit focuses on health issues, strategies and improvements across the world. Students will use their knowledge and understanding of physical influences, wealth and development, changes over time and quality of life to investigate how health has changed over time and reasons for these changes
	This unit introduces students to dark tourism as a contemporary and controversial form of tourism that allows them to explore the complex relationships between place, people, risk, ethics and global inequality. Through case studies including nuclear disaster tourism (e.g. Chernobyl/Fukushima), Auschwitz, slum tourism, and dangerous roads, students are encouraged to think critically about why people are drawn to places associated with death, disaster and danger.
The unit is particularly relevant now due to the growth of global tourism, social media influence, and increasing access to once-restricted locations. It supports students in developing ethical reasoning, empathy, and critical thinking, while engaging with real-world geographical issues. The topic also links well to students’ wider understanding of globalisation, development, and sustainability, making it a meaningful and engaging unit within the Key Stage.

	Students have an extensive knowledge of economic and social opportunities and challenges. Students have looked at strategies implemented to improve Standard of Living (SoL) and Quality of Life (QoL). This unit looks at a selection of the UN’s Sustainable Development Goals. Students will analyse the need for this goal and what is currently in place to achieve this goal. This unit uses previous understanding of levels of development, wealth and poverty
	This unit aims to introduce students into complex concepts and up-to-date issues that may impact their future. Due to recent events in the Middle East, this unit is deemed relevant and encourages students to watch/listen to/read the news. This unit looks at a variety of types of conflict to expose students to different issues around the world, with a focus on the Middle East. Students have developed their skills to use specific examples to develop and support their points. This unit continues to develop this as well as extending their ability to form opinions and detailed conclusions 
	This unit is best taught after climate change as students will have an understanding of some of the impacts and can then make links to the impacts in cold environments. Students have previously learnt about physical processes and how this can lead to the formation of different landscapes. This unit continues to build on this knowledge with a focus on the complex topic of glacial landscapes. Students will have previously learnt about the distribution of biomes, why they are found there and what adaptations it can lead to. This unit continues to build on that knowledge 

	
	What is the essential knowledge that needs to be remembered?
	To explain the causes of climate change. To identify what evidence there is for climate change. To categorise the impacts of climate change and refer to their scale/severity. To describe ways to reduce the impacts of climate change and identify successful solutions
	To be able to describe factors that influence health. To identify health issues and their causes. To describe and explain strategies in place to improve health. To identify barriers to improving health. To identify benefits of improving health
	Students will know and remember:
· The definition of dark tourism and the different types (disaster sites, conflict sites, poverty tourism, dangerous locations).
· Key case study knowledge, including:
· Nuclear disaster tourism (causes, impacts and tourism management).
· Auschwitz as a site of remembrance and education.
· Slum tourism and its links to inequality and development.
· Dangerous roads as tourist attractions and risk landscapes
· The push and pull factors influencing dark tourism.
· The positive and negative impacts of dark tourism on local communities, economies and environments.
· Ethical considerations surrounding the commercialisation of tragedy and poverty.
· How dark tourism reflects wider geographical concepts such as inequality, risk, sustainability and global connections.

	To be able to explain the need for the UN’s SDGs. To be able to identify strategies in place to achieve these goals. To describe and explain the need for these strategies. To evaluate the effectiveness and success of these strategies
	To be able to describe at least two different conflicts and explain how these conflicts can create further issues. To understand the diversity in the Middle East. To make links between concepts in the Middle East and our lives (e.g. importance of oil)
	To describe the location and characteristics of a cold environment. To explain why biodiversity is low in cold environments. To describe the formation of different landforms. To explain the opportunities and challenges in cold environments. To identify ways that cold environments can be protected and managed sustainably

	
	What is the assessment intent and how will you assess?
	Checkpoint assessment will assess students ability to evaluate the positive and negative impacts of climate change. Students will use their learning of specific examples of positive and negative impacts to discuss and evaluate their significance.
End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
· Key terminology from unit (e.g. climate change, emissions, sustainability)
This assessment will also assess students ability to:
· Describe human and natural causes of climate change
· Explain the greenhouse effect
· Explain how we can respond to the impacts of climate change
· Identify positive and negative impacts of climate change
	Students will complete a decision making exercise that links learning from both units. 
Students will decide what improvements need to be made in order to reduce health issues in a named LIC/NEE.
Students will:
· Identify current health issues across the world and the impacts they have for SoL and QoL
· Describe strategies that are being used across the world to tackle health issues (E.g. improve water supplies, provide reliable food supplies etc)
· Analyse the effectiveness of these strategies
· Evaluate and decide what strategy/strategies would achieve the goal of reducing health issues 
	Assessment is designed to evaluate students’ ability to:
· Demonstrate secure knowledge and understanding of dark tourism and associated case studies.
· Apply geographical concepts and terminology accurately.
· Analyse and evaluate the impacts and ethics of dark tourism.
· Use evidence to support extended written responses.
Assessment will include:
· Formative assessment through questioning, retrieval practice, short written tasks and discussions.
· Summative assessment, such as an extended written answer or case-study evaluation, responding to a question on the impacts, ethics or management of dark tourism.
· Opportunities for self- and peer-assessment using success criteria linked to geographical skills and knowledge.

	Students will complete a decision making exercise that links learning from both units. 
Students will decide what improvements need to be made in order to reduce health issues in a named LIC/NEE.
Students will:
· Identify current health issues across the world and the impacts they have for SoL and QoL
· Describe strategies that are being used across the world to tackle health issues (E.g. improve water supplies, provide reliable food supplies etc)
· Analyse the effectiveness of these strategies
· Evaluate and decide what strategy/strategies would achieve the goal of reducing health issues 
	Checkpoint assessment will assess students ability to explain how conflict can impact a countries development. Students will use the example of Afghanistan. Students will explain how the role of women plays a role in development and how Afghanistan is not developing due to the Taliban control on women. Students will use statistics and development indicators to support their explanation. 

End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
· Key terminology from unit (e.g. conflict, terrorism, exploitation)
This assessment will also assess students ability to:
· Name countries and cities in the Middle East
· Explain how and why the Syrian Civil War started
· Suggest why refugees escape to Europe
· Explain the importance of oil 
· Explain the advantages and disadvantages of hosting large sporting events
	Checkpoint assessment will assess students ability to evaluate the opportunities and challenges for development in a cold environment. Students will identify both opportunities and challenges and explain their importance before evaluating if opportunities outweigh the challenges

End of unit assessment will assess students general knowledge:
· Continents and oceans
· Capital cities
· Key terminology (e.g. human, physical, environmental)
· Geography facts (e.g. what country is the largest)
· Key terminology from unit (e.g. glacier, interglacial, permafrost)
This assessment will also assess students ability to:
· Describe processes of weathering
· Explain the formation of glacial landforms
· Describe ways of protecting cold environments
· Explain why cold environments are at risk of environmental damage 

	
	What does the end point look like? 
	Students will be able to:
· Describe what climate change is and explain natural and human causes
· Suggest the evidence of climate change
· Categorise and evaluate the positives and negatives of climate change 
· Describe strategies to reduce the impacts of climate change and explain how this can be achieved in a sustainable way 
	Students will be able to:
· Identify significant health issues across the world
· Describe the impacts of poor health 
· Describe and explain strategies to improve health
· Analyse the effectiveness of health improvements 
	By the end of the unit, students will be able to:
· Clearly explain what dark tourism is and why it occurs.
· Accurately describe and compare different dark tourism case studies.
· Evaluate the advantages and disadvantages of dark tourism for different stakeholders.
· Express informed, balanced views on ethical issues related to tourism in sensitive locations.
· Use geographical language and evidence confidently in extended writing.
· Students will leave the unit with a deeper understanding of how tourism can shape places and lives, and how geography helps us make sense of complex global issues.

	Students will be able to:
· Describe development issues in the world
· Explain why the SDGs were created by the UN
· Describe and explain a range of strategies linked to the SDGs
· Explain how these strategies help to reduce problems
· Suggest any issues with these strategies 
	Students will be able to:
· Identify and locate some countries of the Middle East
· Explain how conflict can lead to a refugee crisis and how this impacts other parts of the world
· Explain how oil plays a key role in the development of key places in the Middle East
· Identify the opportunities and challenges of developing tourism in the Middle East
· Describe ways natural resources can be used against others in conflict
· Explain how the role of women can impact development 
· Explain the issues for migrant workers in the Middle East
	Students will be able to:
· Describe the characteristics of cold environments, including climate and landscape features
· Explain how glaciers form and how they impact they impact the landscape
· Use key terminology accurately and effectively
· Describe the different processes of weathering, erosion, transportation and deposition 
· Explain the formation of key glacial landforms
· Categorise and evaluate the opportunities and challenges in cold environments
· Explain why people want to visit cold environments and use specific examples from Iceland 
· Suggest ways of managing and protecting cold environments 

	
	How does it cover the NC?
	Physical Geography: weather and climate, the change in climate from the Ice Age to the present, glaciation, hydrology and coasts
Human and Physical Geography: understand how human and physical processes interact to influence, and change landscapes, environments and the climate
	Locational Knowledge: extend their locational knowledge and deepen their spatial awareness of the world’s countries using maps of the world
Place Knowledge: understand geographical similarities, differences and links between places through the study of human geography of a region within Asia and Africa
Human Geography: international development, economic activity
Human and Physical Geography: how human activity relies on effective functioning of natural systems
Geographical Skills: build on their knowledge of globes, maps and atlases and apply and develop this knowledge routinely in the classroom and in the field, interpret Ordnance Survey maps in the classroom and the field, including using grid references and scale, topographical and other thematic mapping, and aerial and satellite photographs, use Geographical Information Systems (GIS) to view, analyse and interpret places and data
	Developing knowledge of human geography, including tourism and global inequality.
Strengthening place knowledge through international case studies.
Building geographical skills, such as description, explanation and evaluation.
Encouraging students to understand different perspectives and the complexity of real-world issues.
Supporting the curriculum aim of helping students become informed, thoughtful global citizens.
	Locational Knowledge: extend their locational knowledge and deepen their spatial awareness of the world’s countries using maps of the world
Place Knowledge: understand geographical similarities, differences and links between places through the study of human geography of a region within Asia and Africa
Human Geography: international development, economic activity
Human and Physical Geography: how human activity relies on effective functioning of natural systems
Geographical Skills: build on their knowledge of globes, maps and atlases and apply and develop this knowledge routinely in the classroom and in the field, interpret Ordnance Survey maps in the classroom and the field, including using grid references and scale, topographical and other thematic mapping, and aerial and satellite photographs, use Geographical Information Systems (GIS) to view, analyse and interpret places and data
	Locational Knowledge: extend their locational knowledge and deepen their spatial awareness of the world’s countries using maps of the world to focus on the Middle East, focusing on key physical and human characteristics, countries and major cities
Place Knowledge: understand geographical similarities, differences and links between places through the study of human geography of a region within Asia
Human Geography: international development, economic activity
	Physical Geography: geological timescales and plate tectonics, rocks, weathering and soils, weather and climate, glaciation
Human and Physical Geography: understand how human and physical processes interact to influence, and change landscapes, environments and the climate











	Year 10
	HT1
	HT2
	HT3
	HT4
	HT5
	HT6


	subject
	Topic 
	The Living World
	Urban Issues and Challenges
	Physical Landscapes of the UK
	Fieldwork

	
	Why this and why now?
	This unit is concerned with the dynamic nature of physical processes and systems, and human interaction with them in a variety of places and at a range of scales. The aims of this unit are to develop an understanding of the biological and meteorological processes and features in different environments, and the need for management strategies governed by sustainability and consideration of the direct and indirect effects of human interaction with the Earth and the atmosphere
The Living World is the first GCSE unit covered as it links directly to learning from KS3 and therefore provides a direct and straightforward introduction to GCSE. As the knowledge would be familiar, students will build on this and further develop their understanding as well as linking learning to case studies for the first time. 


	This unit is concerned with human processes, systems and outcomes and how these change both spatially and temporally. They are studied in a variety of places and at a range of scales and must include places in various states of development, such as higher income countries (HICs), lower income countries (LICs) and newly emerging economies (NEEs). The aims of this unit are to develop an understanding of the factors that produce a diverse variety of human environments; the dynamic nature of these environments that change over time and place; the need for sustainable management; and the areas of current and future challenge and opportunity for these environments
Urban Issues and Challenges is the first unit covered in the Paper 2 exam and therefore is one of the largest. Students will have covered aspects of urban environments in KS3 so this unit will build on that knowledge as well as provide an opportunity for students to apply their learning to two large case studies. As students will have experienced urban environments in their own personal lives, they are able to use these experiences to develop their knowledge and understanding.
	This unit is concerned with the dynamic nature of physical processes and systems, and human interaction with them in a variety of places and at a range of scales. The aims of this unit are to develop an understanding of the geomorphological processes and features in different environments, and the need for management strategies governed by sustainability and consideration of the direct and indirect effects of human interaction with the Earth and the atmosphere
This unit heavily focuses on processes and land formations so therefore would be best suited when students have experienced some units of GCSE so they understand how the exam board assess their knowledge. This unit is best suited in the summer term as it directly links to their fieldwork enquiry 
	Students need to undertake two geographical enquiries, each of which must include the use of primary data, collected as part of a fieldwork exercise. There should be a clear link between the subject content and geographical enquiries, and the enquiries can be based on any part of the content. Fieldwork must take place outside the classroom and school grounds on at least two occasions. The two enquiries must be carried out in contrasting environments (Formby and Liverpool) and show an understanding of both physical (coasts) and human (urban regeneration) geography. In at least one of the enquiries students are expected to show an understanding about the interaction between physical and human geography
Due to spending the fieldwork day(s) outdoors, the summer term is best suited due to fairer weather

	
	What is the essential knowledge that needs to be remembered?
	· Ecosystems exist at a range of scales and involve the interaction between biotic and abiotic components
· Tropical rainforest ecosystems have a range of distinctive characteristics
· Deforestation has economic and environmental impacts (Malaysia)
· Tropical rainforests need to be managed to be sustainable
· Hot desert ecosystems have a range of distinctive characteristics
· Development of hot desert environments creates opportunities and challenges (Western Desert, USA)
· Areas on the fringe of hot deserts are a risk of desertification
	· A growing percentage of the world’s population lives in urban areas
· Urban growth creates opportunities and challenges for cities in LICs and NEEs (Lagos, Nigeria)
· Urban change in cities in the UK leads to a variety of social, economic and environmental opportunities and challenges (Manchester, UK)
· Urban sustainability requires management of resources and transport
	· The UK has a range of diverse landscapes
· The coast is shaped by a number of physical processes
· Distinctive coastal landforms are the result of rock type, structure and physical processes
· Different management strategies can be used to protect coastlines from the effects of physical processes
· The shape of river valleys changes as rivers flow downstream
· Distinctive fluvial landforms result in different physical processes
· Different management strategies can be used to protect river landscapes from the effects of flooding
	Students will be expected to:
· Apply knowledge and understanding to interpret, analyse and evaluate information and issues related to geographical enquiry
· Select, adapt and use a variety of skills and techniques to investigate questions and issues and communicate findings in relation to geographical enquiry

	
	What is the assessment intent and how will you assess?
	AQA released exam questions and mark schemes are used throughout lessons to consolidate the learning of each lesson and link the knowledge to specific example questions
Mid unit assessments are created using AQA released exam questions and are graded using the average grade boundaries from previous exam years. These assessments are at key points to consolidate that section of the specification:
· After ecosystems and tropical rainforests
· After hot deserts
End of unit assessment is an AQA past paper that covers the unit in full. Grades are set according to AQA grade boundaries for the relevant year (matched with the paper year). Past papers are used to give students an experience of what it would be like in the summer exams in Y11
	AQA released exam questions and mark schemes are used throughout lessons to consolidate the learning of each lesson and link the knowledge to specific example questions
Mid unit assessments are created using AQA released exam questions and are graded using the average grade boundaries from previous exam years. These assessments are at key points to consolidate that section of the specification:
· After Lagos case study
· After Manchester case study
End of unit assessment is an AQA past paper that covers the unit in full. Grades are set according to AQA grade boundaries for the relevant year (matched with the paper year). Past papers are used to give students an experience of what it would be like in the summer exams in Y11
	AQA released exam questions and mark schemes are used throughout lessons to consolidate the learning of each lesson and link the knowledge to specific example questions
Mid unit assessments are created using AQA released exam questions and are graded using the average grade boundaries from previous exam years. These assessments are at key points to consolidate that section of the specification:
· After coasts
· After rivers
End of unit assessment is an AQA past paper that covers the unit in full. Grades are set according to AQA grade boundaries for the relevant year (matched with the paper year). Past papers are used to give students an experience of what it would be like in the summer exams in Y11
	Students’ understanding of the enquiry process will be assessed in the following two ways:
· Questions based on the use of fieldwork materials from an unfamiliar context
· Questions based on students’ individual enquiry work. For these questions students will have to identify the titles of their individual enquiries 

	
	What does the end point look like? 
	Students will be able to:
· Explain the role of producers, consumers and decomposers in an ecosystem and describe their interrelationships
· Explain how nutrients are recycled in an ecosystem
· Describe how changes in an ecosystem can impact the balance between components
· Describe the distribution and characteristics of large scale ecosystems
· Describe the physical characteristics of tropical rainforest and describe the interdependence of climate, water, soils, plants, animals and people
· Explain how plants and animals have adapted to the physical conditions of tropical rainforests and what the issues related to biodiversity are
· Use a case study to explain:
· Causes of deforestation 
· Impacts of deforestation 
· Explain strategies that can be used to manage rainforests sustainably and evaluate their successes
· Describe the physical characteristics of hot deserts and describe the interdependence of climate, water, soils, plants, animals and people
· Explain how plants and animals have adapted to the physical conditions of hot deserts and what the issues related to biodiversity are
· Use a case study to evaluate:
· Development opportunities in a hot desert
· Challenges of developing hot deserts
· Describe and explain the causes of desertification 
· Explain strategies used to reduce the risk of desertification and evaluate their successes
	Students will be able to:
· Describe patterns in urban change and suggest reasons for why it differs in HICs and LICs
· Describe and explain factors affecting the rate of urbanisation 
· Define a megacity, migration, rural-urban migration, natural increase
· Use a case study of a major city in an LIC or NEE (Lagos) to illustrate:
· The location and the importance of the city (regionally, nationally and internationally)
· Causes of its growth
· Opportunities created from urban growth
· Challenges created from urban growth
· Urban planning strategies to improve quality of life
· Use a case study of a major city in the UK (Manchester) to illustrate:
· The location and importance of the city (in the UK and wider world)
· Impacrs of national and international migration 
· Opportunities created from urban growth
· Challenges created by urban growth 
· Regeneration project example 
· Describe features of sustainable urban living
· Explain how urban transport strategies can be used to reduce traffic congestion
	Students will be able to:
· Compare different types of waves
· Describe the different processes of weathering, erosion, transportation and deposition 
· Describe and explain the formation of key coastal landforms of erosion and deposition 
· Use an example to identify key coastal landforms
· Evaluate the costs and benefits of coastal management strategies (hard and soft engineering)
· Use an example of a coastal management scheme in the UK
· Describe the long profile and changing cross profile of a river and its valley
· Describe the different processes of erosion, transportation and deposition 
· Describe and explain the formation of key river landforms of erosion and deposition 
· Use an example to identify key river landforms
· Use hydrographs to identify relationships between precipitation and discharge
· Evaluate the costs and benefits of river flooding management strategies (hard and soft engineering)
· Use an example of a flood management scheme in the UK
	Students will be able to:
· Identify factors that need to be considered when selec ting suitable questions/hypotheses for geographical enquiry 
· Understand the theory underpinning their enquiry 
· Identify appropriate sources of primary and secondary data
· Identify risks linked to both fieldwork activities 
· Describe the differences between primary and secondary data
· Know how to measure and record data using different sampling methods
· Justify data collection methods
· Describe and explain presentation methods
· Describe, analyse and explain data results
· Identify patterns and anomalies in the data
· Draw evidenced conclusions linked to the enquiry
· Identify problems of data collection methods
· Identify limitations of the data collected
· Suggest how to make conclusions more reliable 

	
	How does it cover the NC?
	· AO1: Demonstrate knowledge of locations, places, processes, environments and different scales (15%).
· AO2: Demonstrate geographical understanding of: concepts and how they are used in relation to places, environments and processes; the interrelationships between places, environments and processes (25%).
· AO3: Apply knowledge and understanding to interpret, analyse and evaluate geographical information and issues to make judgements (35%, including 10% applied to fieldwork context(s)).
· AO4: Select, adapt and use a variety of skills and techniques to investigate questions and issues and communicate findings (25%, including 5% used to respond to fieldwork data and context(s))
	· AO1: Demonstrate knowledge of locations, places, processes, environments and different scales (15%).
· AO2: Demonstrate geographical understanding of: concepts and how they are used in relation to places, environments and processes; the interrelationships between places, environments and processes (25%).
· AO3: Apply knowledge and understanding to interpret, analyse and evaluate geographical information and issues to make judgements (35%, including 10% applied to fieldwork context(s)).
· AO4: Select, adapt and use a variety of skills and techniques to investigate questions and issues and communicate findings (25%, including 5% used to respond to fieldwork data and context(s))
	· AO1: Demonstrate knowledge of locations, places, processes, environments and different scales (15%).
· AO2: Demonstrate geographical understanding of: concepts and how they are used in relation to places, environments and processes; the interrelationships between places, environments and processes (25%).
· AO3: Apply knowledge and understanding to interpret, analyse and evaluate geographical information and issues to make judgements (35%, including 10% applied to fieldwork context(s)).
· AO4: Select, adapt and use a variety of skills and techniques to investigate questions and issues and communicate findings (25%, including 5% used to respond to fieldwork data and context(s))
	· AO3: Apply knowledge and understanding to interpret, analyse and evaluate geographical information and issues to make judgements (35%, including 10% applied to fieldwork context(s)).
· AO4: Select, adapt and use a variety of skills and techniques to investigate questions and issues and communicate findings (25%, including 5% used to respond to fieldwork data and context(s))



	
Year 11
	HT1
	HT2
	HT3
	HT4
	HT5
	HT6


	subject
	Topic 
	Challenge of Natural Hazards
	Changing Economic World
	Resource Management
	Issue Evaluation and Revision

	
	Why this and why now?
	This unit is concerned with the dynamic nature of physical processes and systems, and human interaction with them in a variety of places and at a range of scales. The aims of this unit are to develop an understanding of the tectonic, geomorphological and meteorological processes and features in different environments, and the need for management strategies governed by sustainability and consideration of the direct and indirect effects of human interaction with the Earth and the atmosphere
This unit is the first unit in the Paper 1 exam and is one of the largest units. This unit is best suited in the autumn term as it reintroduces students to the GCSE. Students will have studied processes and natural formations in both KS3 and in Y10 so their understanding of how to develop answers linked to processes will already exist to be built on. 
	This unit is concerned with human processes, systems and outcomes and how these change both spatially and temporally. They are studied in a variety of places and at a range of scales and must include places in various states of development, such as higher income countries (HICs), lower income countries (LICs) and newly emerging economies (NEEs). The aims of this unit are to develop an understanding of the factors that produce a diverse variety of human environments; the dynamic nature of these environments that change over time and place; the need for sustainable management; and the areas of current and future challenge and opportunity for these environments
This unit is a complex unit as it focuses heavily on economics and development. This unit is best suited in Y11 as students will have completed the majority of the course and will therefore have a thorough understanding of the expectations AQA set for knowledge and understanding. As there are two large case studies in this unit, it is essential that students know how to use a case study effectively in answers 
	This unit is concerned with human processes, systems and outcomes and how these change both spatially and temporally. They are studied in a variety of places and at a range of scales and must include places in various states of development, such as higher income countries (HICs), lower income countries (LICs) and newly emerging economies (NEEs). The aims of this unit are to develop an understanding of the factors that produce a diverse variety of human environments; the dynamic nature of these environments that change over time and place; the need for sustainable management; and the areas of current and future challenge and opportunity for these environments
This unit is a small unit but links to economic factors, therefore is best suited after CEW. It also links to physical processes of hydrology so is better taught after covering physical landscapes 
	This section contributes a critical thinking and problem-solving element to the assessment structure. The assessment will provide students with the opportunity to demonstrate geographical skills and applied knowledge and understanding by looking at a particular issue(s) derived from the specification using secondary sources. The issue(s) will arise from any aspect of the compulsory sections of the subject content but may extend beyond it through the use of resources in relation to specific unseen contexts. Students develop knowledge and understanding of physical geography themes in unit 3.1 and human geography themes in unit 3.2. This section is synoptic and the assessment will require students to use their learning of more than one of the themes in units 3.1 and 3.2 so that they can analyse a geographical issue at a range of scales, consider and select a possible option in relation to the issue(s) and justify their decision. A resource booklet will be available twelve weeks before the date of the exam so that students have the opportunity to work through the resources, enabling them to become familiar with the material. Students will not be allowed to take the original resource booklet into the examination room but will be issued with a clean copy in the exam. Sources could include maps at different scales, diagrams, graphs, statistics, photographs, satellite images, sketches, extracts from published materials, and quotes from different interest groups

	
	What is the essential knowledge that needs to be remembered?
	· Natural hazards pose major risks to people and property
· Earthquakes and volcanic eruptions are the result of physical processes
· The effects of, and responses to, a tectonic hazard vary between areas of contrasting levels of wealth (Haiti and New Zealand)
· Management can reduce the effects of a tectonic hazard
· Global atmospheric circulation helps to determine patterns of weather and climate 
· Tropical storms develop as a result of particular physical conditions
· Tropical storms have significant effects on people and the environment (Typhoon Haiyan)
· The UK is affected by a number of weather hazards (Beast from the East)
· Extreme weather events in the UK have impacts on human activity
· Climate change is the result f natural and human factors, and has a range of effects
· Managing climate change involves both mitigating and adaptation
	· There are global variations in economic development and quality of life
· Various strategies exist for reducing the global development gap
· Some LICs and NEEs are experiencing rapid economic development which leads to significant social, environmental and cultural change (Nigeria)
· Major changes in the economy of the UK have affected, and will continue to affect, employment patterns and regional growth
	· The changing demand and provision of resources in the UK create opportunities and challenges
· Demand for water resources is rising globally but supply can be insecure, which may lead to conflict
· Different strategies can be used to increase water supply
	Students will develop a critical perspective on the issue(s) studied, consider the points of view of stakeholders involved, make an appraisal of the advantages and disadvantages, and evaluate the alternatives 

	
	What is the assessment intent and how will you assess?
	AQA released exam questions and mark schemes are used throughout lessons to consolidate the learning of each lesson and link the knowledge to specific example questions
Mid unit assessments are created using AQA released exam questions and are graded using the average grade boundaries from previous exam years. These assessments are at key points to consolidate that section of the specification:
· After tectonic hazards
· After weather hazards
End of unit assessment is an AQA past paper that covers the unit in full. Grades are set according to AQA grade boundaries for the relevant year (matched with the paper year). Past papers are used to give students an experience of what it would be like in the summer exams 
	AQA released exam questions and mark schemes are used throughout lessons to consolidate the learning of each lesson and link the knowledge to specific example questions
Mid unit assessments are created using AQA released exam questions and are graded using the average grade boundaries from previous exam years. These assessments are at key points to consolidate that section of the specification:
· After global development
· After Nigeria case study
End of unit assessment is an AQA past paper that covers the unit in full. Grades are set according to AQA grade boundaries for the relevant year (matched with the paper year). Past papers are used to give students an experience of what it would be like in the summer exams 
	AQA released exam questions and mark schemes are used throughout lessons to consolidate the learning of each lesson and link the knowledge to specific example questions
Mid unit assessments are created using AQA released exam questions and are graded using the average grade boundaries from previous exam years. These assessments are at key points to consolidate that section of the specification:
· After UK food and water
End of unit assessment is an AQA past paper that covers the unit in full. Grades are set according to AQA grade boundaries for the relevant year (matched with the paper year). Past papers are used to give students an experience of what it would be like in the summer exams 
	Assessment will consist of a series of questions related to a contemporary geographical issue(s), leading to a more extended piece of writing which will involve an evaluative judgement. Students will apply knowledge and understanding to interpret, analyse and evaluate the information and issue(s) in the pre-release resources booklet and the question paper. They will also use geographical skills to set the issue(s) in context and to examine conflicting viewpoints about the issue(s). Students will develop a critical perspective on the issue(s) studied, consider the points of view of the stakeholders involved, make an appraisal of the advantages and disadvantages, and evaluate the alternatives. The exam will also require students to consider physical and human interrelationships and to make reasoned justifications for proposed solutions in terms of their likely impact on both people and the physical environment

	
	What does the end point look like? 
	Students will be able to:
· Define and identify different natural hazards and factors that affect hazard risk
· Describe the structure of the earth, how the crust is split into tectonic plates and what causes these plates to move
· Describe the global distribution of earthquakes and volcanic eruptions and their relationship to plate margins
· Describe and explain the physical processes taking place at different types of plate margin
· Categorise the effects and responses of two named earthquakes
· Compare the effects and responses of two named earthquakes of contrasting levels of wealth
· Explain why people continue to live in areas at risk from a tectonic hazard
· Describe and explain how monitoring, prediction, protection and planning can reduce the risks from a tectonic hazard
· Briefly describe the general atmospheric circulation model
· Describe the global distribution of tropical storms
· Describe the causes of a tropical storm and identify key structure and features of a tropical storm 
· Describe and explain how climate change might affect the distribution, frequency and intensity of tropical storms
· Categorise the effects and responses of a named tropical storm
· Describe and explain how monitoring, prediction, protection and planning can reduce the effects of a tropical storm
· State types of weather hazard experienced in the UK
· Use an example of a recent extreme weather in the UK to illustrate:
· Causes
· Impacts
· How management strategies can reduce risk
· That weather is becoming more extreme in the UK
· Identify evidence of climate change
· Explain the natural and human causes of climate change
· Suggest effects of climate change on people and the environment
· Evaluate strategies of managing climate change (mitigation and adaptation)
	Students will be able to:
· Suggest different ways of classifying parts of the world
· Identify different economic and social measures of development and suggest limitations to these measures
· Describe and explain causes of uneven development and its consequences
· Describe strategies used to reduce the development gap
· Use an example to explain how the growth of tourism in and LIC or NEE (Kenya) helps to reduce the development gap
· Use a case study of an LIC or NEE (Nigeria) to illustrate:
· The location and importance of the country (regionally and globally)
· Describe the changing industrial structure and explain how manufacturing can stimulate economic development
· Evaluate the advantages and disadvantages of TNCs (Shell) to the country
· Describe the changing political and trading relationships with the wider world
· Describe and explain the types of aid received by the country
· Identify the effects on quality of life and the environmental impacts of economic development
· Describe causes of economic change in the UK
· Suggest why the UK is moving towards a post-industrial economy
· Explain how industry impacts the physical environment and use an example to suggest how modern industry can be sustainable 
· Compare the social and economic changes in a rural landscape in one area of population growth and one of decline
· Describe the impacts of improvements and developments of transport in the UK
· Suggest strategies to resolve the north-south divide

	Students will be able to:
· Suggest links between food, water and energy supplies to economic and social well being, and suggest reasons for global inequalities of supply and consumption
· Describe and explain the growing demand for food in the UK
· Identify impacts of food demands in the UK
· Describe and explain the changing demand for water in the UK
· Identify impacts of water demands in the UK
· Describe and explain the changing energy mix in the UK
· Identify impacts of energy sources in the UK
· Identify and describe areas of water surplus and deficit
· Suggest reasons for water consumption and describe factors that affect water availability 
· Explain the impacts of water insecurity
· Suggest how water +++supplies can be increased and use an example to describe advantages and disadvantages of a large scale water transfer scheme
· Justify how different strategies can move towards a sustainable future
	Students will be developing their revision techniques to prepare for their final exams. Issue evaluation resources will be analysed to complete this section of Paper 3

	
	How does it cover the NC?
	· AO1: Demonstrate knowledge of locations, places, processes, environments and different scales (15%).
· AO2: Demonstrate geographical understanding of: concepts and how they are used in relation to places, environments and processes; the interrelationships between places, environments and processes (25%).
· AO3: Apply knowledge and understanding to interpret, analyse and evaluate geographical information and issues to make judgements (35%, including 10% applied to fieldwork context(s)).
· AO4: Select, adapt and use a variety of skills and techniques to investigate questions and issues and communicate findings (25%, including 5% used to respond to fieldwork data and context(s))
	· AO1: Demonstrate knowledge of locations, places, processes, environments and different scales (15%).
· AO2: Demonstrate geographical understanding of: concepts and how they are used in relation to places, environments and processes; the interrelationships between places, environments and processes (25%).
· AO3: Apply knowledge and understanding to interpret, analyse and evaluate geographical information and issues to make judgements (35%, including 10% applied to fieldwork context(s)).
· AO4: Select, adapt and use a variety of skills and techniques to investigate questions and issues and communicate findings (25%, including 5% used to respond to fieldwork data and context(s))
	· AO1: Demonstrate knowledge of locations, places, processes, environments and different scales (15%).
· AO2: Demonstrate geographical understanding of: concepts and how they are used in relation to places, environments and processes; the interrelationships between places, environments and processes (25%).
· AO3: Apply knowledge and understanding to interpret, analyse and evaluate geographical information and issues to make judgements (35%, including 10% applied to fieldwork context(s)).
· AO4: Select, adapt and use a variety of skills and techniques to investigate questions and issues and communicate findings (25%, including 5% used to respond to fieldwork data and context(s))
	· AO3: Apply knowledge and understanding to interpret, analyse and evaluate geographical information and issues to make judgements (35%, including 10% applied to fieldwork context(s)).
· AO4: Select, adapt and use a variety of skills and techniques to investigate questions and issues and communicate findings (25%, including 5% used to respond to fieldwork data and context(s))
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