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Long Term Planning

	Performing Arts 
	Year 9
	HT1
	HT2
	HT3
	HT4
	HT5 and HT6

	
	Topic 
	Devising – Homelessness
	Sweeny Todd
	The Crucible
	Theory and Hamlett
	Noughts and Crosses

	
	Why this and why now?
	 The topic of homelessness provides a powerful stimulus for dramatic exploration, encouraging empathy, critical thinking, and social consciousness. Through this scheme, students will:
Explore real-world issues through theatrical techniques.
Develop their understanding of character, voice, movement, and staging.
Use drama to ask questions and propose ideas about society and justice.
Create meaningful performances that communicate to an audience.
Year 9 students are developing greater emotional maturity and awareness of the world around them. They are ready to engage with more complex themes and apply drama as a tool for social commentary. Addressing homelessness at this stage allows them to:
Reflect on current societal issues affecting their communities and others.
Learn about stereotypes, prejudice, and resilience.
Prepare for devising and issue-based drama at KS4
Develop confidence in speaking up for social change through performance.

	Sweeney Todd allows students to explore characterisation, atmosphere, and moral conflict through a highly theatrical and stylised story.
The musical’s dark humour, melodrama, and gothic style challenge students to think creatively about how to stage tension, emotion, and storytelling through performance.
It introduces key performance conventions such as ensemble work, physical theatre, and exaggerated characterisation, helping prepare students for KS4 Drama and future devising work.
The story’s strong narrative and vivid characters provide an accessible entry point for exploring complex themes in a safe, performative way.
By Year 9, students are ready to handle more mature themes like revenge, justice, morality, and mental health, while reflecting on human emotions and consequences.
The unit develops performance confidence, group collaboration, and critical thinking before students make subject choices for KS4
It offers a bridge between the storytelling focus of lower KS3 drama and the analytical and stylistic depth of KS4, reinforcing key skills in vocal and physical control, atmosphere creation, and stagecraft.
The themes of Sweeney Todd — injustice, corruption, and moral choices — also resonate with current discussions in society about power, fairness, and empathy, giving the story modern relevance.


	Why this?
We are studying The Crucible to explore how fear, suspicion, and the need for control can cause ordinary people to make harmful choices. Through drama, we can step into the lives of people in a small, isolated community and understand how rumours and unexplained behaviour can quickly turn into hysteria.
Why now?
This is important for us today because fear, misinformation, and judgement still exist in modern society. By exploring these ideas now, students can better recognise how pressure, social influence, and panic affect behaviour — both in history and in the world around them — and learn the importance of questioning accusations and standing up for truth.
Students will study The Crucible in English later in the year – this unit will give all students prior knowledge and help make connections between English and Drama.

	This unit provides pupils with the fundamental knowledge and skills on which all future learning will be developed.  
THEATRE TERMINOLOGY / THEORY / KNOWLEDGE AND UNDERSTANDING are taught explicitly so that they can draw and build on these core concepts, as they progress through the key stage and beyond.  The students will learn about the career opportunities within the performing arts industry linking in with national careers week, each lesson will emphasis the job role of an actor.  
This unit provides pupils with the opportunity to develop their Drama vocabulary, preparing them for BTEC Drama, learning theory in a practical way.  Personal skills such a s co-operation, respect, confidence and communication are embedded as the foundation of a successful approach to practical work.  This is essential in all units, across KS3 and beyond.  These are explicitly taught during this unit and will be developed and extended throughout all future units.

	The Nought and Crosses unit will allow pupils to devise their own piece of drama as well as using scripts which informs a specific target audience about a chosen topic/issue.  Pupils will draw on the variety of knowledge, skills and techniques that they have built up, in their ‘creative toolkit’ to create a piece that demonstrates their learning over the course of key stage three.

	
	What is the essential knowledge that needs to be remembered? 
	Homelessness has multiple causes, including family breakdown, poverty, mental health issues, addiction, unemployment, and lack of affordable housing.
Homelessness does not look the same for everyone; people experiencing homelessness are diverse in age, background, and circumstance.
Stereotypes about homelessness are often inaccurate and harmful.
People experiencing homelessness demonstrate resilience, individuality, and humanity, not just hardship.
Drama can be used to explore real-world issues and challenge social injustice.
Theatre can encourage empathy, raise awareness, and prompt audiences to reflect or take action.
Performance choices communicate messages and viewpoints, not just stories.
Characters should be researched, respectful, and truthful, especially when representing real-life issues.
Voice, movement, facial expression, and gesture communicate character status, emotion, and intention.
Physicality and vocal choices must be consistent and purposeful to create believable characters.
Devising starts from a stimulus (e.g. news articles, images, testimonies).
Techniques such as still images, narration, monologue, cross-cutting, ensemble movement, and symbolism can communicate meaning effectively.
Space, levels, proxemics, and focus influence how an audience reads a scene.
Minimal staging can be powerful when used intentionally.




	Sweeney Todd is a gothic, melodramatic musical that uses heightened realism and stylisation.
The story explores dark humour, exaggeration, and theatrical storytelling rather than naturalism.
Gothic theatre often uses atmosphere, symbolism, and extreme emotion to engage an audience.
The narrative is fictional, allowing students to explore difficult themes safely through performance.
Characters are larger-than-life and often exaggerated.
Characterisation is communicated through:
Physicality (posture, gesture, movement)
Vocal choices (pitch, pace, tone, volume)
Status and intention
Characters often represent ideas or social roles, not just individuals.



	 Students should remember the play explores:
Fear and hysteria – how panic spreads quickly.
Power and control – authority figures using fear to maintain status.
Truth vs lies – the consequences of false accusations.
Reputation and integrity – the cost of standing up for what is right.
Conformity and pressure – choosing safety over honesty.
Justice and injustice – how systems can fail.
Students should remember:
The Crucible is typically performed in a naturalistic style, but drama techniques can be used to heighten tension.
Stillness, silence, and controlled movement are powerful.
Ensemble work can represent:
Community pressure
Accusations
Fear and judgement
Voice and physicality communicate status, authority, and fear.

	Students should know and be able to recall:
Actor / Performer – the role of the individual on stage.
Audience – who the performance is for and how they are engaged.
Characterisation – how an actor develops a believable character through physicality, voice, thought, and intention.
Status and Intention – understanding social power and the purpose behind actions.
Proxemics – use of space on stage to communicate relationships.
Levels / Focus / Sightlines – techniques to guide the audience’s attention.
Tempo, Rhythm, and Pace – manipulating timing to build tension or emotion.
Still Image / Tableau / Physical Theatre – visual techniques for storytelling.
Narration / Thought Tracking / Hot Seating – techniques for exploring character motivation and inner thoughts.
Genre and Style – naturalism, stylisation, gothic, melodrama, classical, etc.
Studying Hamlet reinforces and extends foundational knowledge:
Themes to understand and explore: revenge, grief, madness, morality, betrayal, family, and power.
Character understanding: students should analyse Hamlet, Claudius, Gertrude, Ophelia, and others in terms of motivation, status, and moral choices.
Performance focus:
Use of voice and physicality to portray complex emotion (e.g., Hamlet’s grief or Ophelia’s distress).
Exploration of soliloquy and inner thought through techniques like thought tracking.
Ensemble work to stage key scenes (e.g., court scenes, confrontation between Hamlet and Claudius).
Historical and social context: Elizabethan theatre, the role of the audience, use of language, and the moral and political expectations of the time. 

	Devising process – research, brainstorming, improvisation, structuring, refining.
Stimulus and theme – using a topic, social issue, or current event to inspire performance.
Target audience – understanding the audience’s perspective and how it influences performance style and choices.
Narrative structure – clear beginning, middle, and end; tension, climax, and resolution.
Form and style – how different theatrical styles affect tone, mood, and message (e.g., naturalistic, stylised, physical theatre).
Characterisation – developing believable and dynamic characters through voice, movement, posture, and motivation.
Voice skills – projection, clarity, tone, pace, emphasis, and intonation.
Physical skills – gesture, posture, facial expression, proxemics, levels, and stage space.
Ensemble work – listening, responding, maintaining focus, and supporting group storytelling.
Use of drama conventions – still image, tableau, hot seating, narration, thought tracking, and improvisation.

.  

	
	What is the assessment intent and how will you assess?
	Evaluate how effectively students use dramatic techniques (voice, movement, characterisation, staging).
Assess students’ understanding of homelessness as a social issue, including awareness of stereotypes and empathy.
Measure students’ ability to devise, shape, and refine original drama from a stimulus.
Support progression towards KS4 devising and issue-based performance work.
Encourage students to reflect critically on their own work and the work of others.
Assessment is both formative and summative, supporting skill development throughout the scheme while providing clear evidence of attainment at the end.

	Evaluate students’ understanding of style, genre, and theatrical conventions (gothic, melodrama, stylisation).
Assess the effectiveness of characterisation, including vocal and physical control.
Measure students’ ability to work as part of an ensemble to tell a story.
Assess students’ understanding of themes and moral conflict within the narrative.
Prepare students for KS4 scripted and devised performance work.
Encourage students to reflect and evaluate their creative choices using drama vocabulary.
Students will complete a group performance of a selected extract or a devised piece inspired by Sweeney Todd.
The performance will be assessed on:
Use of style and genre (gothic, melodramatic, stylised performance).
Characterisation through voice, movement, and physicality.
Atmosphere and tension, created through ensemble work and stagecraft.
Clarity of storytelling and communication of themes.
Collaboration and contribution to group work

	Evaluate students’ use of drama techniques to convey fear, tension, and social pressure.
Assess understanding of themes such as hysteria, fear, power, and moral choice.
Measure characterisation skills, including vocal and physical expression, and the ability to sustain believable roles.
Assess ensemble work, including collaboration, timing, and maintaining focus.
Encourage reflection on the impact of performance choices and use of drama vocabulary.
Prepare students for KS4 Drama by developing skills in devising, scripted work, and analysing performance.
Students will complete a practical group performance, based on an extract from The Crucible or a devised scene inspired by the text.
The performance will be assessed on:
Use of drama techniques (voice, movement, stillness, tension, ensemble work).
Characterisation, including status, intention, and believability.
Communication of themes and social context, showing understanding of fear, hysteria, and moral choice.
Collaboration and focus in group performance.


	Apply foundational drama skills – including vocal and physical control, characterisation, and ensemble work.
Understand and communicate meaning – conveying themes, status, intention, and moral conflict effectively.
Explore and respond to text and context – using Hamlet to analyse character, motivation, and historical/social context.
Demonstrate creativity and confidence – taking risks in performance and experimenting with drama techniques.
Reflect and evaluate – articulating their creative choices using drama terminology
Students will complete a group performance, which could be:
A scripted scene from Hamlet, focusing on key themes or character conflict.
A devised scene inspired by Hamlet that explores similar themes, such as revenge, moral conflict, or madness.
The performance will be assessed on:
Characterisation – believability, vocal and physical expression, and understanding of motivation.
Use of drama techniques – voice, movement, still images, thought tracking, proxemics, ensemble work.
Communication of meaning and theme – clarity, tension, and audience engagement.
Collaboration and focus – working effectively as an ensemble to create cohesive storytelling.


	Devising and creating drama – demonstrate creativity in structuring a performance inspired by a chosen social issue or stimulus.
Apply practical skills – use voice, movement, characterisation, and ensemble techniques effectively to communicate meaning.
Engage a target audience – tailor performance choices to the intended audience and ensure the message is clear and impactful.
Explore themes and issues – show understanding of the chosen topic, including social, ethical, or cultural implications.
Reflect critically – evaluate performance choices, the effectiveness of techniques, and group collaboration.
Students will complete a group performance, which may include:
A devised scene inspired by a social issue or stimulus.
Use of scripted material adapted to communicate a chosen theme effectively.


	
	What does the end point look like? 
	Create Meaningful Drama
Devise original material from a stimulus linked to homelessness.
Shape a structured performance with a clear beginning, development, and ending.
Use drama techniques (e.g. still image, narration, monologue, ensemble movement, symbolism) purposefully, not randomly.
Sustain a believable character using voice, movement, posture, and facial expression.
Make conscious performance choices that communicate status, emotion, and intention.
Work effectively as part of an ensemble, maintaining focus and commitment.

	Perform in Style
Sustain a stylised, exaggerated performance appropriate to gothic melodrama.
Use voice and physicality with control to convey character, status, and emotion.
Maintain focus and commitment throughout a performance.
Create Atmosphere and Tension
Use ensemble movement, stillness, levels, and pace to create mood and atmosphere.
Apply physical theatre and stagecraft techniques to support storytelling.
Use space and proxemics deliberately to guide audience focus.
Communicate Story and Themes
Clearly communicate key themes such as revenge, justice, morality, power, and consequence.
Show understanding of moral conflict through character choices.
Engage an audience emotionally through clear narrative and intention.



	By the end of this unit, students will have performed a group drama piece based on an extract from The Crucible (or a devised scene inspired by it) that demonstrates confident characterisation, ensemble work, and understanding of tension and hysteria. They will also be able to reflect on their choices and explain how drama techniques convey meaning.
Perform with Purpose
Sustain believable characters showing fear, suspicion, or moral conflict.
Use vocal and physical expression deliberately to communicate emotion, status, and intention.
Make creative choices appropriate to the social and historical context of the play.
Create Tension and Atmosphere
Use stillness, pace, levels, and ensemble movement to build tension and mood.
Convey the spread of hysteria and social pressure through performance.
Make use of space and proxemics to guide audience attention and emotional response.

	By the end of this unit, students will have:
Performed a scene from Hamlet or a devised scene inspired by its themes.
Applied foundational drama skills confidently, including characterisation, vocal and physical control, and ensemble collaboration.
Used drama techniques deliberately to convey tension, emotion, and meaning.
Reflected on their performance choices using appropriate drama terminology.
Perform with Purpose
Sustain a believable character showing clear intention, status, and emotion.
Communicate themes of revenge, moral conflict, grief, or madness through performance.
Make creative choices informed by the context and text of Hamlet.


	Develop a cohesive performance with a clear beginning, middle, and end.
Use a stimulus or theme to inform all aspects of performance.
Make creative choices appropriate for the target audience.
Structure and sequence scenes to enhance meaning and impact.
Perform with Confidence
Sustain believable characters, showing intention, motivation, and emotion.
Use vocal and physical skills deliberately to convey meaning.
Apply drama techniques such as still image, tableau, thought tracking, and hot seating to enhance storytelling.



	
	How does it cover the NC?
	All students should be enabled to participate in and gain knowledge, skills and understanding associated with the artistic practise of Drama.
Students should be able to adopt, create and sustain a range of roles.
They should have the opportunity to improvise, devise and script drama for one and other and a range of audiences, as well as rehearse, refine, share and respond thoughtfully to Drama presentations.
Work effectively in groups and taking on required roles.
Reading, re reading and rehearsing plays for presentation and performance give students the opportunities to discuss language and extend their interest. 
	All students should be enabled to participate in and gain knowledge, skills and understanding associated with the artistic practise of Drama.
Students should be able to adopt, create and sustain a range of roles.
They should have the opportunity to improvise, devise and script drama for one and other and a range of audiences, as well as rehearse, refine, share and respond thoughtfully to Drama presentations.

	Use a range of techniques to explore ideas, texts and issues
Develop confidence and competence in performing
Devise and script drama for performance
Apply dramatic techniques to communicate meaning
Analyse and evaluate their own work and the work of others

	All students should be enabled to participate in and gain knowledge, skills and understanding associated with the artistic practise of Drama.
Students should be able to adopt, create and sustain a range of roles.
They should have the opportunity to improvise, devise and script drama for one and other and a range of audiences, as well as rehearse, refine, share and respond thoughtfully to Drama presentations.
Work effectively in groups and taking on required roles.
Reading, re reading and rehearsing plays for presentation and performance give students the opportunities to discuss language and extend their interest. 

	Learning new vocabulary, relating it explicitly to known vocabulary and understanding it with the help of context 

Studying characterisation, and the effects of these
Understanding how the work of dramatists is communicated effectively through.

Speak confidently and effectively, including through:
Using Standard English confidently in a range of formal and informal contexts, including classroom discussion
Giving short speeches and presentations, expressing their own ideas and keeping to the point
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