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Long Term Planning

	Performing Arts 
	Year 9
	HT1
	HT2
	HT3
	HT4
	HT5 and HT6

	
	Topic 
	Inspirational People
	Melodrama and Pantomime
	Social Media
	Theory and Romeo and Juliet
	The Terrible Fate of Humpty Dumpty

	
	Why this and why now?
	 This unit explores the lives and actions of three inspirational figures – Rosa Parks, Mahatma Gandhi, and Martin Luther King Jr. – through drama. These individuals used non-violent protest, resilience, and moral courage to challenge injustice and effect lasting change. Their stories provide powerful, real-world contexts in which students can explore and develop key dramatic skills such as Tableau, thought-tracking, narration, and cross-cutting, while also deepening their understanding of character, motivation, and historical empathy.
In Year 8, students are at a developmental stage where they are beginning to form more complex moral and social understandings. This scheme provides them with meaningful opportunities to explore ethical choices, power dynamics, and identity through drama. It also builds on the foundational drama techniques introduced in Year 7 and prepares them for more abstract and devised work in Year 9 and beyond.
By exploring inspirational people through drama at this point in their learning journey, students are challenged to think critically, perform confidently, and respond thoughtfully to the world around them — both past and present.

	Students will explore the genres of Melodrama and Pantomime, which builds their knowledge and skills in developing successful and engaging characters, and allow them to place it within a fun, appealing style of performance.
Students will explore and discover the context of pantomime and its keys features focussing once again on genre.
Students will understand how to work together to create a strong group aesthetic, building precision and sophistication in Dramatic choices.
Their exposure to the stock characters of Melodrama asks them to create exaggerated characters which is a deliberate introduction to creating characters that are different from themselves.  This is a fundamental concept that will be demanded in all future units across KS3.  This also prepares pupils with a basic contextual understanding of the style of Melodrama.

	Students will undertake the module Responding to a Stimulus, which further develops a wider range of creative skills that are applied in response to a variety of different physical stimuli. This allows pupils to recall and utilise some of the techniques and approaches they explored last term, whilst learning new approaches to creating theatre.  The main area of focus will be social media – advantages and disadvantages and allows students to create natural drama performances on a topic they are very aware of.

Students will develop the knowledge to respond dramatically and creatively to a variety of stimuli.
Students will devise and develop an original piece of drama.
Students will further develop their ability to collaborate with others and share creative ideas.
Students will explore dramatic techniques to enhance their performances.
Students will develop the knowledge to be able to identify different types of stimuli; Visual, Auditory or Kinaesthetic.
	This unit provides pupils with the fundamental knowledge and skills on which all future learning will be developed.  
THEATRE TERMINOLOGY / THEORY / KNOWLEDGE AND UNDERSTANDING are taught explicitly so that they can draw and build on these core concepts, as they progress through the key stage and beyond.  The students will learn about the career opportunities within the performing arts industry linking in with national careers week, each lesson will emphasis the job role of an actor.  
This unit provides pupils with the opportunity to develop their Drama vocabulary, preparing them for BTEC Drama, learning theory in a practical way.  Personal skills such a s co-operation, respect, confidence and communication are embedded as the foundation of a successful approach to practical work.  This is essential in all units, across KS3 and beyond.  These are explicitly taught during this unit and will be developed and extended throughout all future units.

	A synoptic unit in which pupils will apply and consolidate their learning over the course of their first year in Drama.  It will combine scripted extracts as well as devised work, to allow them to develop and demonstrate their knowledge of character skills, dramatic techniques and how to make a piece of drama successful.  

	
	What is the essential knowledge that needs to be remembered? 
	Key facts about Rosa Parks, Mahatma Gandhi, and Martin Luther King Jr., including their methods of non-violent protest and key achievements.
How historical context shapes individuals’ actions and the responses of society.
Concepts of injustice, civil rights, power, and social change.
Tableau / Still Image – creating frozen images to represent moments, ideas, or emotions.
Thought-tracking – voicing a character’s internal thoughts to explore motivation.
Narration – telling a story to guide the audience or provide context.
Cross-cutting – interweaving different scenes or moments to create tension or contrast.
Characterisation – developing believable characters through voice, movement, intention, and status.
Ensemble work – collaborating to create cohesive storytelling and support others’ performances.
 Ethical, Moral, and Social Understanding
The importance of non-violent protest and resilience in effecting social change.
How individual choices can impact society.
How drama can be used to explore complex moral questions and ethical dilemmas.
The value of historical empathy—understanding the motivations and experiences of people from different times and cultures.




	Melodrama: exaggerated, larger-than-life characters, clear heroes and villains, heightened emotion, dramatic plot twists.
Pantomime: fun, engaging theatre with stock characters, slapstick comedy, audience interaction, and predictable structure.
Key conventions of both genres:
Stock characters (villain, hero, comic relief)
Exaggerated gestures, expressions, and voice
Clear moral or comic messages
Audience engagement (especially in Pantomime)
Create characters that are deliberately different from themselves.
Use voice, movement, gesture, and facial expression to communicate personality.
Adapt characters to fit the style and conventions of the genre.
Maintain consistency and clarity for audience understanding.
 Performance Skills & Ensemble Work
Work as a group to create precision, timing, and a cohesive aesthetic.
Use exaggeration and stylisation deliberately to enhance storytelling.
Understand the role of audience interaction in Pantomime.
Build sophistication in performance choices, combining style, timing, and energy.



	A stimulus is something that inspires ideas for drama.
Students must be able to identify types of stimuli:
Visual: photos, images, videos, memes
Auditory: sounds, music, notifications, social media alerts
Kinaesthetic: movement, gestures, body language
Understand how social media can be a stimulus for drama, highlighting both advantages (connection, information sharing) and disadvantages (misinformation, cyberbullying, isolation).
Recognise how a stimulus can influence character, narrative, mood, and theme.
Apply previously learned techniques and explore new ones to create drama.
Use dramatic techniques such as:
Thought-tracking
Hot-seating
Improvisation
Tableau / Still image
Cross-cutting and narration
Build naturalistic performances reflecting real-life experiences related to social media.




	Students should know and be able to recall:
Actor / Performer – the role of the individual on stage.
Audience – who the performance is for and how they are engaged.
Characterisation – how an actor develops a believable character through physicality, voice, thought, and intention.
Status and Intention – understanding social power and the purpose behind actions.
Proxemics – use of space on stage to communicate relationships.
Levels / Focus / Sightlines – techniques to guide the audience’s attention.
Tempo, Rhythm, and Pace – manipulating timing to build tension or emotion.
Still Image / Tableau / Physical Theatre – visual techniques for storytelling.
Narration / Thought Tracking / Hot Seating – techniques for exploring character motivation and inner thoughts.
Genre and Style – naturalism, stylisation, gothic, melodrama, classical, etc.
Understand the context of the Romeo and Juliet:
Historical and cultural background of Shakespeare’s Verona
Key themes: love, conflict, fate, family loyalty, and tragedy
Main characters: Romeo, Juliet, Mercutio, Tybalt, Friar Lawrence, etc.
Explore the dramatic structure: exposition, rising action, climax, falling action, resolution
Develop an understanding of character motivation and relationships
Apply Shakespearean language to practical performance in an accessible way

	Apply and consolidate practical skills learned throughout the year:
Voice: projection, tone, emphasis, clarity
Movement: gesture, posture, physicality, use of space
Characterisation: status, emotion, motivation, relationships
Use dramatic techniques effectively:
Hot-seating, thought-tracking, tableau, improvisation, cross-cutting
Understand how to structure a scene or devised piece for maximum impact
Perform scripted extracts from The Terrible Fate of Humpty Dumpty, applying character and emotion effectively
Devise original scenes inspired by the theme of bullying, showing understanding of cause, effect, and resolution
Connect real-world issues (bullying, peer pressure, social dynamics) to performance choices
Understanding and Context
Explore the theme of bullying in a safe, dramatic context
Understand how drama can communicate social issues to an audience
Apply knowledge of character relationships, motivations, and consequences to both scripted and devised work


.  

	
	What is the assessment intent and how will you assess?
	The purpose of assessment in this unit is to measure students’ ability to:
Apply drama techniques effectively – including tableau, thought-tracking, narration, and cross-cutting to convey character, motivation, and events.
Communicate meaning clearly – exploring themes of non-violent protest, resilience, justice, and social change in ways that engage an audience.
Demonstrate historical empathy – representing the perspectives, motivations, and experiences of inspirational figures accurately and thoughtfully.
Work collaboratively – contributing to ensemble performance, responding to others, and creating cohesive storytelling.
Reflect critically – evaluating creative and performance choices, the effectiveness of techniques, and the impact of the performance on the audience.

	Create and sustain exaggerated characters – demonstrate understanding of Melodrama and Pantomime conventions, using deliberate exaggeration and stylisation.
Communicate meaning and emotion effectively – use voice, movement, gesture, and facial expression to engage an audience.
Apply genre conventions deliberately – show awareness of stock characters, audience interaction, and stylistic choices for each genre.
Work collaboratively – contribute to ensemble performance, synchronise timing, and maintain cohesion in group work.
Reflect critically – evaluate performance choices, characterisation, exaggeration, and audience impact, identifying strengths and areas for improvement.
Group performance demonstrating:
Exaggerated, engaging characters in line with Melodrama or Pantomime conventions
Cohesive ensemble work and precise timing
Clear communication of meaning, emotion, and audience engagement

	Respond creatively to a stimulus – generate ideas and develop dramatic concepts inspired by social media.
Devise and structure an original performance – create a coherent narrative or sequence with naturalistic characterisation.
Collaborate effectively within an ensemble – contribute ideas, negotiate decisions, and maintain cohesion in group work.
Apply drama techniques deliberately – use methods like thought-tracking, hot-seating, improvisation, and tableau to enhance meaning and engagement.
Reflect critically – evaluate creative choices, assess the impact of the stimulus, and identify strengths and areas for improvement.
Group devised performance responding to the social media stimulus:
Showcasing naturalistic characterisation, narrative, and theme
Using a range of dramatic techniques effectively
Demonstrating ensemble work, timing, and cohesion
Written or verbal reflection, evaluating:
How social media inspired the ideas and themes
The effectiveness of performance choices and techniques
Individual and group strengths and areas for improvement


	Apply foundational drama skills – including vocal and physical control, characterisation, and ensemble work.
Understand and communicate meaning – conveying themes, status, intention, and moral conflict effectively.
Explore and respond to text and context – using Romeo and Juliet to analyse character, motivation, and historical/social context.
Demonstrate creativity and confidence – taking risks in performance and experimenting with drama techniques.
Reflect and evaluate – articulating their creative choices using drama terminology
Students will complete a group performance, which could be:
A scripted scene from Romeo and Juliett, focusing on key themes or character conflict.
The performance will be assessed on:
Characterisation – believability, vocal and physical expression, and understanding of motivation.
Use of drama techniques – voice, movement, still images, thought tracking, proxemics, ensemble work.
Communication of meaning and theme – clarity, tension, and audience engagement.
Collaboration and focus – working effectively as an ensemble to create cohesive storytelling.


	Apply and consolidate skills learned across Year 7/8 Drama, including characterisation, voice, movement, and ensemble work.
Respond creatively to a stimulus (the play and the theme of bullying) through both scripted and devised work.
Use dramatic techniques deliberately to enhance meaning, tension, and audience engagement, e.g., hot-seating, thought-tracking, tableau, and improvisation.
Engage with social and ethical issues by interpreting and communicating the impact of bullying through performance.
Reflect critically on their own and peers’ work, using drama terminology to evaluate performance choices and the effectiveness of the theme presentation.
Final group performance, consisting of:
Scripted extract(s) from The Terrible Fate of Humpty Dumpty
Devised scene(s) exploring bullying
Demonstrating effective use of voice, movement, gesture, and facial expression
Application of dramatic techniques to enhance meaning and audience engagement


	
	What does the end point look like? 
	Sustain believable characters, showing clear intentions and motivations.
Use voice, movement, and status to communicate emotion, ideas, and relationships.
Make creative choices that reflect the historical and ethical context of the figure being portrayed.

Apply Drama Techniques Effectively
Use tableau / still image to convey key moments and ideas.
Apply thought-tracking to explore character thoughts and motivations.
Incorporate narration to provide context and guide the audience.
Use cross-cutting to show contrasts, tension, or connections between different scenes or characters.
Work as an ensemble, supporting others and contributing to cohesive storytelling.

	Perform with Purpose
Create exaggerated, engaging characters appropriate to Melodrama or Pantomime.
Use voice, movement, gesture, and facial expression deliberately to communicate character and emotion.
Make performance choices that reflect genre style and audience expectations.
Apply Drama Techniques Effectively
Use exaggeration to make character traits and emotions clear.
Apply ensemble work to maintain cohesion, timing, and visual impact.
Incorporate audience interaction (especially in Pantomime) and maintain energy and engagement.



	Perform with Purpose
Create naturalistic, believable characters influenced by social media themes.
Use voice, movement, gesture, and facial expression deliberately to communicate meaning and emotion.
Explore real-world issues such as the advantages and disadvantages of social media through drama.
Apply Drama Techniques Effectively
Use techniques like tableau, thought-tracking, hot-seating, improvisation, and cross-cutting to enhance storytelling.
Structure a coherent and engaging performance that communicates ideas clearly.
Work effectively as an ensemble, maintaining timing, cohesion, and energy throughout.

	Perform scenes from Romeo and Juliet or practical exercises with clear understanding of character, relationships, and emotion.
Use voice, movement, gesture, and facial expression effectively to communicate meaning.
Apply foundational practical drama skills consistently across different tasks.
Apply Knowledge and Theory
Use theatre terminology and concepts confidently when creating, performing, or discussing drama.
Show understanding of Shakespearean context, themes, and language in practical work.
Apply foundational theory and techniques to enhance performances (e.g., status, tension, ensemble, audience awareness).


	Perform with Purpose
Perform scripted and devised scenes confidently, showing clear understanding of character, relationships, and motivation.
Communicate the theme of bullying meaningfully through emotion, dialogue, and physicality.
Use voice, movement, gesture, and facial expression deliberately to convey status, tension, and emotion.
Apply Drama Techniques Effectively
Use techniques such as hot-seating, thought-tracking, tableau, improvisation, and cross-cutting to enhance storytelling.



	
	How does it cover the NC?
	 All students should be enabled to participate in and gain knowledge, skills and understanding associated with the artistic practise of Drama.
Students should be able to adopt, create and sustain a range of roles.
They should have the opportunity to improvise, devise and script drama for one and other and a range of audiences, as well as rehearse, refine, share and respond thoughtfully to Drama presentations.
Work effectively in groups and taking on required roles.
Reading, re reading and rehearsing plays for presentation and performance give students the opportunities to discuss language and extend their interest. 
	All students should be enabled to participate in and gain knowledge, skills and understanding associated with the artistic practise of Drama.
Students should be able to adopt, create and sustain a range of roles.
They should have the opportunity to improvise, devise and script drama for one and other and a range of audiences, as well as rehearse, refine, share and respond thoughtfully to Drama presentations.

	Learning new vocabulary, relating it explicitly to known vocabulary and understanding it with the help of context 
Studying characterisation, and the effects of these
Understanding how the work of dramatists is communicated effectively through.
Speak confidently and effectively, including through:
Using Standard English confidently in a range of formal and informal contexts, including classroom discussion
Giving short speeches and presentations, expressing their own ideas and keeping to the point

	All students should be enabled to participate in and gain knowledge, skills and understanding associated with the artistic practise of Drama.
Students should be able to adopt, create and sustain a range of roles.
They should have the opportunity to improvise, devise and script drama for one and other and a range of audiences, as well as rehearse, refine, share and respond thoughtfully to Drama presentations.
Work effectively in groups and taking on required roles.
Reading, re reading and rehearsing plays for presentation and performance give students the opportunities to discuss language and extend their interest. 

	Learning new vocabulary, relating it explicitly to known vocabulary and understanding it with the help of context 
Studying characterisation, and the effects of these
Understanding how the work of dramatists is communicated effectively through.
Speak confidently and effectively, including through:
Using Standard English confidently in a range of formal and informal contexts, including classroom discussion
Giving short speeches and presentations, expressing their own ideas and keeping to the point
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